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Module 2

Lesson planning and use of resources for language teaching

Overview

TIMING 1 hour 20 minutes

NO. OF QUESTIONS 80

TASK TYPES Objective tasks, such as matching

and multiple choice.

ANSWER FORMAT Candidates indicate their answers by
shading the correct boxes on their
answer sheets.

Candidates should use a pencil.
Each question carries one mark.
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Syllabus

This module focuses on what teachers consider and do while
planning their teaching of a lesson or series of lessons. Teaching in

this context is intended also to refer to assessment. It focuses too

on the linguistic and methodological reference resources that are

available to guide teachers in their lesson planning as well as on the
range and function of materials and teaching aids that teachers could
consider making use of in their lessons. Knowledge of any particular

book is not required.

Title

Areas of teaching
knowledge

Task types and format

Planning and
preparing
alesson or
sequence of
lessons

Lesson planning

+ identifying and selecting
aims appropriate to learners,
the stage of learning and
lesson types

identifying the different
components of a lesson plan

planning an individual lesson
(or a sequence of lessons)
by choosing and sequencing
activities appropriate to
learners and aims

choosing assessment
activities appropriate to
learners, aims and stages
of learning

6 tasks consisting of

40 questions

Tasks include matching and
multiple choice.

Selection and use
of resources

Consulting reference resources
to help in lesson preparation
Selection and use of:

* coursebook materials

* supplementary materials
and activities

+ teaching aids

appropriate to learners
and aims

6 tasks consisting of

40 questions

Tasks include matching and
multiple choice.

Planning and preparing a lesson or sequence of
lessons

This part of Module 2 tests candidates’ knowledge of the relationship
between activities and aims. It also tests knowledge of ways

of sequencing activities within and across lessons in a manner
appropriate to particular groups of learners, and of selecting
appropriate assessment activities to build into (a series of) lessons.

Candidates need to demonstrate an understanding of concepts and
terminology related to:

Syllabus area Example testing focus

identifying and * main, subsidiary and personal aims

selectinglessonaims  + specification of aims

+ factors influencing the choice of aims

+ the standard components of alesson plan: aims, procedures,
stages, timing, aids, anticipated problems, assumptions,
interaction patterns, timetable fit

identifying the
different components
of alesson plan

planning anindividual ~ * common sequences, e.g. structures, skills, topic, project
lesson or sequence of
lessons

choosing assessment  + informal or formal assessment and related tasks and activities

activities

Selection and use of resources

This part of Module 2 tests candidates’ knowledge of how to make
use of resources, materials and aids in their lesson planning.

Candidates need to demonstrate an understanding of concepts and
terminology related to the following and their implications for the
L2 classroom:

Syllabus area Example testing focus

using reference resources for lesson ~ + the range of resources available and teachers’

preparation reasons for consulting them
the selection and use of * types of aids and their teaching functions
teaching aids

the selection and use of coursebook  * criteria for selection

materials + ways of adapting materials

the selection and use * types of supplementary materials and activities
of supplementary materials « reasons for use

and activities

+ how to select and adapt




WEB LINKS - MODULE 2 - PART 1

Unit 19. Identifying and selecting aims.
http://www.onestopenglish.com/teenagers/skills/warmers/
http://www.teachingenglish.org.uk/article/planning-1
http://eltnotebook.blogspot.mx/2006/11/setting-objectives-part-two.html

Unit 20. Identifying the different components of a lesson plan.
http://www.onestopenglish.com/methodology/teaching-tips/tkt-tips/tkt-tip-05-tkt-module-2-writ
ing-a-lesson-plan/155389.article

http://www.teachingenglish.org.uk/article/planning-2
https://www.teachingchannel.org/videos/coaching-planning-lesson-planning

Unit 21. Individual lessons & Schemes Of Work.

http://www.willis-elt.co.uk/lesson-plans-2/
http://developingteachers.com/plans/lessonplan_index.htm
http://www.bbc.co.uk/northernireland/forteachers/curriculum_in_action/assessment_for_learnin
g.shtml
http://www.citylit.ac.uk/sites/default/files/1415%20Scheme%200f%20Work%20%28simple%29%2
Oexample%20-%20Humanities%20Final2.pdf.pdf

Unit 22. Assessment Activities.
http://www.bes.info.pl/diagnosis/diagnosis1.html
http://www.teachingenglish.org.uk/article/testing-assessment
http://www.teachingenglish.org.uk/article/young-learner-testing
http://www.teachingenglish.org.uk/article/test-writing

WEB LINKS - MODULE 2 - PART 2

Unit 23. Reference Resources.
http://www.teachingenglish.org.uk/blogs/ninamk/online-resources
http://www.oxfordseminars.ca/esl-teaching-resources/

Unit 24. Coursebook Materials.
http://www.teachingenglish.org.uk/blogs/amin-neghavati/coursebooks-us
http://www.teachingenglish.org.uk/blogs/vicky-saumell/vicky-saumell-coursebooks-guides
http://www.teachingenglish.org.uk/blogs/paul-braddock/david-petrie-adapting-your-coursebook

Unit 25. Supplementary Materials.
http://www.teachingenglish.org.uk/article/using-flash-cards
http://www.eslgold.com

Unit 26. Teaching Aids.
https://www.teachingenglish.org.uk/article/visual-aid
http://www.fluentu.com/english/educator/blog/esl-visual-aids/
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Module 2 - Aims

® Collocation match

Participants work in groups. Give out the cut up cards. On each card there is a part of a collocation.
Participants match the collocations.

NB: some words are used more than once.

You may also need to deal with other plausible collocations (e.g. class feedback, personal needs,
lesson aims).

 lesson pan | pair | work |
main aims learner | needs |
anticipate | problems subsidiary | aims |
arouse interest personal aims
class profile assumed knowledge

give | feedback learner centred

raise awareness | communication; activities
set A the scene achieve | aims 7
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Module 2 - Aims

@ Discussion questions

What are lesson aims?

Main aims

Subsidiary aims

Personal aims

Why is setting lesson aims important?

14



Module 2 - Aims

® Writing effective aims

Look at the following two aims. Which one do you think is more effective? Which one is less
effective?

1)  Learners will be able to use the present perfect simple to describe situations in their lives which
began in the past and are still continuing.

2)  To teach the present perfect simple with time adverbials.

Now think about the less effective aim. What made it less effective?

How do you check whether lesson aims are effective? Write your ideas in the box.
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Module 2 - Aims

@ Identifying different learning aims

Discuss these learning aims. Are they main, subsidiary or personal?

1. To use strategies for dealing with unknown words in reading comprehension passages: deducing
meaning from context, using knowledge of the world, using word structure

2. To improve handwriting on the board

3. To revise language for describing people

4. To use narrative tenses simple past and past continuous to create stories on the theme of
Hallowe’en

5. To develop learners’ ability to express opinions

6. To give learners a chance to speak without correcting them every time they make a mistake

7. To give instructions to learners in English

8. To use imperatives to write instructions for making hot drinks

9. To expand vocabulary on the topic of the environment

16
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Module 2 — Lesson plan components

® Components

Compare the answers from your discussion with these.

Timﬁittable Procedure
Anticipated problems
& Lesson Aims
Solutions plan
Evaluation Class profile Materials & Assumptions

resources
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Module 2 — Lesson plan components

@ What do they mean?

Cut up one set of cards per group. Participants match the component of a lesson with the definition.

. Age, level and gender of the learners. How many there are, their :
AI ms strengths and weaknesses. Any problems with individual students, class
- dynamics, - who does and doesn’t work well together. :

How the lesson fits into the syllabus — what the class have studied
P roced u re recently — how it links back and forwards.

What learners will be able to do by the end of the lesson that they

Timetable fit  coudn't do at the start

Materla IS and What linguistic knowledge, skills, etc, learners will be able to bring to the
resources lesson.

. " ltems learners may have difficulties with, or be unsure about. Issues for
CIass proﬁle - teachers, such as classroom management etc. How the teacher will deal
- with these. :

: What the teacher will use to support learning aims, e.g. pictures, games,
Eva I u atl O n - tapes, DVDs etc. |

: The lesson plan stages the teacher will follow, e.g., lead-in, speaking

Assumptions practice etc.

AnUCIpated " The teacher’s thoughts about the lesson after he/she has taught it. E.g.
problems and  What went well? What would the teacher do differently if he/she taught

. . the lesson again?
solutions : J

20



Module 2 — Lesson plan components

® Why plan?

Look at these comments from teachers. Which ones reflect how you feel about planning?

| don’t have

Th
time to plan. ©

textbook is
my plan.

| don’t do
| think it’s

detailed
important to plans, but |
have aims. make rough

notes.

| never
stick to
plans.

Planning helps
me teach more
effectively.

As you
enter a classroom
“ask yourself this question:
If there were no students in
the room, could | do what I'm
planning to do?” If your
answer to te question js
yes, don’t do it,

Sometimes it’s
hard to come up with
original ideas, but
internet is always a
good option

Remember that
lesson plans are recyclable,
so If you make a good one, you

will save time for future
classes

Don’t be upset
when things don’t work
out. You can change it for
the next time. Your
lesson plan has to be
flexible.

Identify the technical part of the
subject that everyone avoids
because they are scared of it. What
is it about this particular subject that
you don’t know?

Brainstorm in your groups and add your ideas to the list.

* Helps to think through what learners will achieve in the lesson

* Helps teachers to know where they are going and how they are getting there

21



Module 2 — Lesson plan components

@ A lesson plan

Look at the extract of the plan for the training session you are following today. Try to complete the
components.

Class profile

Main aims

Timetable fit

Assumed knowledge

Anticipated problems and solutions

Materials and resources

Procedure

Evaluation

22




Lesson plan

Lesson plan October 2016: My Ideal Teacher

Topic

My ideal teacher

Aims

¢ To revise adjectives, verbs and nouns

e To learn how to express ideas about an ideal teacher

e To develop writing skills

¢ To have an opportunity to be creative in a supported way
¢ To contribute to a class display

Age

Primary

Level

A2 +

Time

60 minutes

Materials

1. My Ideal Teacher worksheet (one per learner)
2. Paper and crayons for drawing

Introduction

In 1994 UNESCO declared 5 October as being World Teachers’ Day.

In this lesson primary children do a series of simple and supported vocabulary and grammar activities
which lead to them writing about their ideal teacher. At the end of the lesson they draw pictures of their
ideal teacher and they make a classroom display of their texts and pictures.

23




Lesson plan

Procedure

Before the Download and make copies of the worksheets you need for the lesson.

lesson

1. Warmer (5 Introduce the topic by playing a guessing game. Tell learners you are thinking of
minutes) something in the classroom that begins with “T’* (teacher). Learners hold up their

hands to guess. When a learner guesses correctly, write ‘teacher’ on the board.
If appropriate explain that 5 October is World Teachers’ Day.

*For higher levels give the number of letters (seven) instead of the first letter.

2. Main activities
(40 - 45 minutes)

1. Put learners into pairs to work together and hand out the worksheets.

2. Read the instruction for Activity 1 and explain that learners have the middle letter (or
letters) for each word. Learners work together to write the 12 words and phrases.

Tip: For lower levels you might like to give them the first letters too.

3. Read the instruction for Activity 2 and spend a couple of minutes explaining the
table. Check that learners understand that + means ‘positive’ and — means ‘negative’.
Elicit a few more examples if necessary. Learners work in pairs to complete the table
with the words and phrases from activity 1.

4. Read the instruction for Activity 3. You might like to do this as a whole class activity,
eliciting ideas from around the class and writing them on the board for learners to
copy. Higher levels can work in pairs to add extra words and phrases.

5. Read the instruction for Activity 4. Read the text aloud, saying ‘beep’ or similar at
each gap. Make sure learners understand that they have to complete the 12 gaps with
the words and phrases from Activity 1. Learners work in pairs to complete their text.
Accept variations in answers as long as the kind of word (adjective, verb, noun) is
correct.

6. Read the instruction for Activity 5 and make sure learners understand that they have
to create a NEW text using their own words and phrases. Elicit a few ideas for the first
and second gaps. Learners work alone for this stage of the lesson.

3. Optional extra
(10 minutes)

Learners do drawings of their ideal teacher. Invite the learners to make a classroom
display with their texts and drawings.

Contributed by

Katherine Bilsborough
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worksheet

My Ideal Teacher worksheet

1. Read the clues and write the words.

1.  z Brilliant, fantastic!

2. __9__ Very annoyed about something

3. __ _m__ For example: elephants and horses

4,  _en__ Being nice to others

5  t School subject where you study the past
6. _in_ Generous

7. ea_ Unkind, not sharing

8. _ n_ For example: Mars and Jupiter

9. _o__ Speak very loudly (sometimes angrily)
10._in_-a-_on _ A pop star does this

M. i Move your mouth to show you are happy
12. e __-a- _ok_ Say a funny story to make people laugh

2. Complete the table with the words or phrases from Activity 1.

+ Adjectives - Adjectives Verbs
clever sad laugh

1. 1. 1.

2. 2. 2.

3.

Verb + noun Noun (school subject) Noun (topic)
read a story science plants

1. 1. 1.

2. 2.

3. Can you add any more words?

25




worksheet

4. Complete the text using the words and phrases from Activity 1.

My ideal teacher

My ideal teacher is always and

She’s never or

My ideal teacher always . She never !
Sometimes she or . I love that!

My ideal teacher knows all about

She knows a lot about and too!

And of course ... she teaches me lots of things!

5. Write a new text about YOUR ideal teacher. Use different adjectives, nouns and verbs.

My ideal teacher

My ideal teacher is always and

She’s never or

My ideal teacher always . She never !
Sometimes she or . I love that!

My ideal teacher knows all about

She knows a lot about and too!

And of course ... she teaches me lots of things!
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Lesson plan

A Christmas Lesson

Topic

Christmas

Aims

* To teach or review ‘has got’ in the question and short answer form
* To review vocabulary for colours, clothes and describing faces
* To practise speaking skills and write a short sentence

Age group

Primary

Level

A1-A2

Time

60 minutes

Materials

1. Alarge picture of Santa Claus — You can find one at www.abcteach.com or www.activity
village.co.uk. The picture should be in colour

2. A small outline photocopy of Santa for each student, with lines in appropriate places so that
students can label his clothes

3. Flashcards and word cards for vocabulary frousers, jacket, hat, gloves, boots, mittens, belt.The
flashcards should be outline drawings with no colour.

4. Blutak or magnets
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Lesson plan

Introduction

This lesson uses the theme of Christmas to develop learners’ vocabulary. It includes an introductory song, a
focus on clothes words, a review of question and short answer forms using ‘has got’, and a labelling and
colouring activity. There are suggestions for some other follow up Christmas activities.

Procedure
1. Stage 1 - Teach the class the following simple song about Santa, to the tune of London's Burning.
Introducing
Santa 'Santa Claus is on his way,
On his way,
On his way,
Santa Claus is on his way,
Hurry Santa’.
If you prefer more festive music, you can teach the following words to the tune of 'Jingle
Bells'
'Santa Claus, Santa Claus,
Santa Claus is here.
Bringing toys,
For girls and boys,
And lots of Christmas cheer.'
Show the class your picture of Santa and introduce him. 'This is Santa' Describe his
features and clothes, pointing to each one as you do so, encouraging the students to
repeat. You can also mime the things as you say them.
'He's got a big head.'
'He's got a beard.’
If the students have followed the lesson plan suggested in the previous Primary tip 'Parts
of the body', they should be familiar with face vocabulary and be able to take over the
description. Point to his other features and elicit:
'He's got blue eyes'.
'He's got a small nose.’
'He's got a big mouth.'
'He's got small ears.'
2. Stage 2 - Say 'Now let's look at his clothes'. Put the word cards for his clothes on the board. Show
introducing the hat picture, saying 'A hat'. The students repeat. Ask 'What colour is Santa's hat?' 'lt's

clothes words

red.' Reinforce, saying 'He's got a red hat.'
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Lesson plan

Ask a student to come up to the board and put the flashcard next to the appropriate word
card on the board. Continue this with the other clothes words. Do this a couple of times
until all the students have had a chance to come to the board.

Put the flashcards on the board in a column and number each one. Display the word
cards next to the flash cards in the same way, but make sure the words do not match the
pictures. Label each word card with a letter.

Ask the students to take out their whiteboards or some rough paper if they don't have
whiteboards. Ask the students to match the words and pictures using their
whiteboards.(i.e. 1b, 2d, 3a, 4c etc.) This is a good quick way of checking that they have
assimilated the vocabulary.

3. Stage 3 -
Writing

Leave the word cards on the board so the students can copy the spelling.

Show the flashcards one by one and ask them to copy the appropriate word on their
whiteboards or rough paper. Check the words one by one.

Explain that the students are going to label a picture of Santa. Hand out the small outline
drawing you have prepared and tell the students to write the clothes words in the
appropriate place.

Go round monitoring, helping where necessary as this activity is not meant to be a test.

They can obviously colour the picture when they have finished.

4. Stage 4 -
Asking
questions

Show the class your picture of Santa again and ask 'Has he got a black belt?' Encourage
the pupils to reply not just 'Yes', but 'Yes he has.'

Repeat with the other clothes. Elicit 'No he hasn't.' by asking, for example, 'Has he got a
blue hat?'

At this stage, if your students are in their first year of English, you would not expect them
all to be able to use the question form, but you would expect them to recognize it as a
question, and answer at least 'Yes' or 'No'. Some will quickly pick up the whole short
answer and have no trouble repeating 'Yes he has', 'No he hasn't'.

If you find they have trouble recognising the question form, you might like to introduce a
quick reinforcement activity by asking them to put their hands up when they hear a
questions and cross their arms if what you say is not a question.

5. Stage 5 -
Review

Encourage the students to produce a sentence describing the picture of Santa they have
labelled and coloured.

'He's got black boots.’
‘He's got red mittens.’
'He's got a red hat.’

Demonstrate, using the board, that you want them to write down the sentence they

29




Lesson plan

produce about their picture. You need to model the spelling of anything they write; 1t IS
simpler to put any words they might need on the board, and write down one or two
sentences as examples.

Use the opportunity to spell out the words using the English alphabet if the students have
learned it. You can ask some of the students to come and write their sentence on the
board. French schoolchildren are used to coming to the board to demonstrate their work
and they usually love doing it.

Depending on the length of your lesson, you may find it more appropriate to do stages 4
and 5 in a separate lesson.

6. Follow up * This sequence is based on an idea used in the Ciep 'mallette pédagogique'.
ideas Worksheet 9A suggests using a snowman figure. This could be done later to
review and consolidate the vocabulary and grammar in this lesson

* The children can make a Christmas card for their parents, using a picture of
Santa to decorate the card. A good way of making Christmas cards with the
children is to use coloured construction paper ("papier Canson" is usually
available in French schools.) Use half a sheet for each child. Fold the paper in
two. The children then colour a picture of Santa, or any other appropriate
Christmas picture. There are lots of ideas at Activityvillage.co.uk. Once they have
coloured the picture, they stick it on the front of the card and write their Christmas
message inside the card.

* Other ideas for Christmas craft using Santa can be found at
Enchantedlearning.com

Contributed by

Angela Ferarre
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A Midsummer Night’s Dream

Topic

The Shakespeare play A Midsummer Night's Dream, ideas from the play, dreams and magic

Aims

¢ Learners will develop strategies for watching and understanding a short video based on the
Shakespeare play A Midsummer Night's Dream.

¢ Learners will develop comprehension and speaking skills by discussing ideas from the play.

e Learners will develop writing skills through a personalised writing activity based on an element from
the play.

Age

Older primary (9—11 years)

Time

1 x 45-minute lesson or three shorter segments

Materials

A Midsummer Night’s Dream video, worksheet, answers, transcript, character flashcards and games:
http://learnenglishkids.britishcouncil.org/en/short-stories/midsummer-nights-dream
Please note: to access the PDF materials, you need to log in separately to LearnEnglish Kids.

Introduction

In this lesson plan, which can be delivered as a 45-minute lesson or as shorter segments over three
lessons, learners will be introduced to the Shakespeare play A Midsummer Night's Dream through a
short animated video. They will complete comprehension activities, and then think about and discuss the
ideas of ‘dreams’ and ‘magic’ from the play with the teacher’s guidance. Finally learners will develop their
creative writing skills by imagining and writing about either a magical dream, or a magic potion or spell.

Procedure

1. Introduce and | « Ask your learners if they usually remember their dreams or not. Have they ever
watch the video had a really amazing dream?

(15 mins)

o Tell the learners that they are going to watch a video called A Midsummer Night’s
Dream, but we don’t know if it’s really about a dream or not.

¢ Give learners the video worksheet and ask them to complete exercise 1 (match the
characters and their names) while they watch. Play the video and check answers.

¢ Ask learners to try to complete exercise 3 (order the pictures). Tell them it doesn’t
matter if they can’t remember because they will watch the video again.

¢ Play the video again and learners check their answers to exercise 3. Ask them to
compare in pairs, then go through as a class, talking about each picture in turn.
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2. Discuss ideas
from the play (5-
10 mins)

3. Extension
(2030 mins)

¢ Now learners should complete exercise 4 (true or false). Fast finishers can try to
correct the false sentences.

¢ Ask learners if they liked the story and why. Did they think it was funny, interesting,
happy/sad, etc.?

o If your learners need more support understanding the video, you might like to
adapt the transcript of the video and get learners to act it out.

e Two of the ideas in A Midsummer Night's Dream are ‘dreams’ and ‘magic’. The
depth to which you discuss the ideas and questions in this stage will depend on the
age and maturity of your learners and you may need to provide more or less
support.

¢ Ask your learners if they think the ending was a happy ending, and why. Elicit
‘because they were all in love with the right person at the end’ — Hermia and
Lysander love each other, and Helena and Demetrius love each other. But what
was the situation at the beginning of the play? Elicit that Hermia and Lysander
loved each other, and Helena loved Demetrius, but Demetrius didn’t love Helena.

¢ Now ask your learners why Demetrius loves Helena at the end of the play. Elicit
that it is because Oberon uses the magic flower to make him fall in love with her.

¢ Do your learners think it was a dream or did it really happen? If it was a dream,
how come Demetrius loves Helena when they wake up?

¢ In the play, a magic flower is used to make people fall in love with each other. Ask
your learners if they know any other stories where the characters have used
magic. How did they make the magic? For example, was it a magic potion or a
magic spell?

¢ Ask learners to imagine they could go to sleep tonight, and dream about something
magical happening. What would they like to dream about? Would they like it to be
true when they wake up or only a dream? Brainstorm some ideas on the board,
then learners can write about their dream, illustrate it or storyboard it.

o Alternatively, ask learners to invent their own magic potion or spell! Brainstorm on
the board ideas for what magic the potion or spell will do. Encourage both horrible
potions and nice potions, for example it will turn you into a frog or it will make you
good at homework! Brainstorm ideas for the recipe, then learners can write about
their potion or spell and illustrate it.

¢ You could put all the dreams or potions/spells up around the class, and learners
can say whether they would like to have this dream, or try the potion/spell or not.

4. Further
activities

¢ Would you like to extend your learners’ work with A Midsummer Night’s Dream?
Try one of our suggested further activities here:
http://www.teachingenglish.org.uk/article/shakespeare-extension-activities-kids

Contributed by

Rachael Ro
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It’s 12.00 O’clock! A speaking lesson with no materials.
Topic: It's 12 o’clock

Aims:
- To practises the present continuous
- To practise grammar in a safe environment

Level: Elementary and above.

Introduction

This is a drawing and speaking activity that is fun to use with primary classes to
revise the present continuous form. It is easy to set up and requires no
preparation or materials, except a board and a board pen. Students will need a
piece of paper and a pencil. This version practises the present continuous form
but other versions can practise other tenses. Children like it because it allows
them to practise grammar in a safe environment. By repeating the same question
and answer a number of times students become more confident and make fewer
and fewer errors. They also like it because the drawing adds an element of fun to
the activity and allows students who might be good at drawing but less good at
English, to excel.

Procedure

Preparation
* On the board, draw a simple background scene such as a park with some
gardens, a river and a few trees. As you build up the picture, elicit the
vocabulary from the students by asking a few simple questions.

What’s this place? What am | drawing now?

* Add a simple stick drawing (of yourself) in the scene. You should be “doing”
something (e.g. sitting by the river eating a banana). Label the picture of
yourself with your name. Point to it and say “This is me. It’s 12 o’clock and |
am sitting by the river, eating a banana.”

* Give each student a piece of paper and a pencil and tell them to copy the
picture on the board. Give them a limited time of about 4 minutes. They
should include the stick drawing of the teacher.

* Tell the students to add a drawing of themselves and label it. They should
be in a specific place and doing something. Explain that if necessary they
can add other elements to the picture. Explain that students shouldn’t show
their picture to anybody.

* Write these two questions and answers on the board. If possible elicit the
answers.
It's 12 o’clock in the park. Where are you? And what are you doing?|
I’'m sitting by the river. I'm eating a banana.
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* Explain that students should walk around the classroom speaking to their
classmates. They should ask and answer the question on the board. Each
time a student answers, they should draw that student in the picture, doing
the action. Then they should label the student.

* The activity finishes when each student has drawn and labeled all of their
classmates in their picture; all doing different things in different parts of the

picture.
Extension
» Students can do a follow u writing activity. They should start with the
following:

It's 12 o’clock on Saturday and everybody is in the park. Everybody is
doing something.

The teacher is sitting by the river eating a banana.
lam ...
s ...
* Display pictures and texts around the classroom.
Other versions
* Change It's 12 o’clock in the park for Last Saturday at 12 o’clock ... and

change the tense to the past continuous.

* Change It’'s 12 o’clock in the park for Next Saturday ... and change the
tense to the future continuous.

* For older students, make the activity a “scene of the crime” activity, with
each student being a potential witness to a crime that has occurred in the
park. You will need to change the question to Where were you and what
were you doing when (somebody stole the bike)?
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Ohio Teacher Evaluation System

Self-Assessment Summary Tool

Directions: Teachers should record evidence to indicate strengths and areas for growth for each standard. Then, look across Name:
all of the standards holistically and identify two priorities for the upcoming year. Note these two priorities with check marks Date:
in the far-right column.

Standard Strengths Areas for Growth | Priorities (Check 2)
e Knowledge of how students learn and of student development
e Understanding of what students know and are able to do
e High expectations for all students
e Respect for all students
e |dentification, instruction and intervention for special populations

Standard 1:
Students

e Knowledge of content

M 2 e Use of content- specific instructional strategies to teach concepts and skills
8 m e Knowledge of school and district curriculum priorities and Ohio’s Learning Standards
m S e Relationship of knowledge within the discipline to other content areas
» e Connection of content to life experiences and career opportunities
. e Knowledge of assessment types
o . . . . .
- m e Use of varied diagnostic, formative and summative assessments
S a e Analysis of data to monitor student progress and to plan, differentiate, and modify instruction
(] . .
m A e Communication of results
0 <

o Inclusion of student self-assessment and goal-setting

e Alignment to school and district priorities and Ohio’s Learning Standards

e Use of student information to plan and deliver instruction

e Communication of clear learning goals

e Application of knowledge of how students learn to instructional design and delivery
o Differentiation of instruction to support learning needs of all students

e Use of activities to promote independence and problem-solving

e Use of varied resources to support learner needs

Standard 4:
Instruction

e Fair and equitable treatment of all students

e Creation of a safe learning environment

Use of strategies to motivate students to work productively and assume responsibility for learning
o Creation of learning situations for independent and collaborative work

e Maintenance an environment that is conducive to learning for all students

Standard 5:
Learning
Environment
L]

e Clear and effective communication

e Shared responsibility with parents/caregivers to support student learning
e Collaboration with other teachers, administrators, school and district staff
e Collaboration with local community agencies

Collaboration &

Standard 6:

e Understanding of and adherence to professional ethics, policies and legal codes

e Engagement in continuous, purposeful professional development

e Desire to serve as an agent of change, seeking positive impact on teaching quality and student
achievement

Responsibility |[Communication

Standard 7:
Professional
and Growth
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Module 2 — Individual lessons

@ Find 5

Go around the classroom as quickly as you can and find 5 examples for each of the following 5
categories.

Teaching
approaches

Skills
development

Tasks &
activities

Lesson plan
components

Lesson plan
stages
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Module 2 — Individual lessons

@ Stages

Match the lesson stage to the description. On example has been done for you.

Warmer

An activity which precedes the main input part of
the lesson to help to arouse interest, set the
scene, establish the context. For example, a
short discussion, brainstorming around a topic.

Controlled practice

At the end of the lesson, teacher comments on
performance, gives suggestions as to where
learners can improve, praises what was done
well and may also give examples to reinforce the
target language.

Presentation

A short activity at the start of the lesson to get
learners ‘in the mood’ — to engage them with the
language. For example, a vocabulary game, a
brief mingle activity with questions, e.g. did you
have a good weekend? Etc.

/

Lead-in

Teacher gives a model illustrating the target
language in context. The teacher may support
the model with flashcards, text, video, audio
recording etc.

Free practice/production

Learners practise the target language, focusing
on grammatical accuracy and pronunciation.
This can be through drills, sentence completion,
information gap etc. Teacher monitors closely
and steps in to correct if errors stop learners from
communicating.

Feedback

Learners carry out an activity to practise the
language with a focus on fluency. For example,
role plays, discussions, projects etc. Teacher
monitors as learners experiment with the new
language.

Now compare you answers in groups

1. Put the stages into the order you think they would come in.

2. What kind of teaching approach does this lesson illustrate?

3. Do you stage your lesson plans in this way?




Module 2 — Individual lessons

® PPP & TBL

Look at the following framework for task-based learning (TBL) and discuss the questions.

Pre-task

other people doing same task.

Introduction to topic/task. Exploring useful language. May see a video or listen to a recording of

Task cycle

Task

Complete a task, e.g., rank
items in order of importance,
compare two versions of the
same story, class survey, write a
poem etc.

Planning

Plan a report back to the class
e.g., describing how they did the
task, giving the results, etc.

Report
Present reports to class, or
distribute written reports.

Post task

Language focus

Analyse language arising from task, learners ask for clarification or explore points of interest.
Teacher inputs other useful language. Further practice of language forms.

. What are the differences between PPP and TBL"?

o Are there any similarities?

o In which approach does the teacher seem to be more in control?

o In which approach do learners seem to be more in control?

° Which approach has more opportunities for fluency practice?

o Which approach focuses more on specific target language from the start?
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Module 2 — Individual lessons

@ Lesson Plan
Analyse this lesson plan and then answer the questions which follow it

1 e Brainstorm hobbies — write suggestions on WB.
e In groups, classify into : sports, things you do alone, things you do in groups
e Work individually, plan what to say about hobbies (3 minutes)
o Elect a group leader
e Play the dialogue
e Students note down any phrases they find useful.
o Modify their plans as appropriate
2 | Learners take it in turns to tell the group about their hobbies. Group leader manages
the group, gives each person 1 minute to speak. Group leader goes last
3 | Eachlearner reports to the whole class about one of their classmates —rehearse
together. Write up any useful language they ask for
4 Present reports to class with the purpose of finding out which hobbies are the
most/least common and reasons why. Learners listen and make notes which they'll
use to write the survey
5 | Play tape again while learners read transcript and underline words and phrases for
talking about hobbies:
| do a loft of sport
| like tennis
I love playing football
I’'m good at swimming
I don’t really enjoy it
We're really into films
We like going to the cinema
Mohamed plays a lot of computer games
| don't like sitting in front of the computer
| love reading film books
| hate dancing
| really love listening to music
| enjoy playing the guitar
I don’'t like playing the piano
6 |* Make two lists : positive and negative expressions
e Which phrase shows how well you do something? And the opposite?
e Which phrase is ‘slang’?
e There are two examples of the word ‘it’ what does it refer to?
e Which verb form is used for describing likes and dislikes?
e Which word is used to make the statement stronger?
e Are any of these statements the same for you? Select any you feel are useful.
e Discuss which phrases will be useful for a written survey
7 | Write a draft of your group’s findings to work on in next class
8 | Groups finalise their individual surveys and present to class
Possibly write whole class survey
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Module 2 — Individual lessons

@ Lesson Plan cont.

The lesson plan does not have any headings. Use your knowledge about the plan itself and your own
experience to answer these questions:

1. What level might the learners be?

2. Which teaching approach does the lesson represent?

3. What kind of knowledge would you assume learners need to have for this lesson?

4. What do you think the aims of the lesson are?

5. What might the timetable fit be?

6. What might the teacher write as the anticipated problems for this lesson?
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Module 2 — Schemes of work

® Longer-term planning

In addition to knowing what was covered in the previous lesson and what will be covered in the next
lesson, it is also useful to get a picture of what will be covered over several lessons, ie, a scheme of work.

Brainstorm together the kinds of things you think should be included in a scheme of work.

Now discuss these questions:

o What advantages to teachers are there in having a scheme of work?

o Are there any disadvantages?
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Module 2 — Schemes of work

@ Schemes of work

Look at this scheme of work and answer these questions:

o Does it include the areas you discussed?
o Is it practical?

o Is it balanced?

o Is there variety?

o Is the sequence logical?

o Does anything surprise you?

o Would you prepare a scheme of work in this way? Why/ Why not?
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Module 2 — Schemes of work

Scheme of work:

Talking about yourself

Learning

Context/

Tasks &

Resources/

outcome | topic Language | Skills activities materials Homework
Tues Can Family and | Revision — Listening | Listen to Course book | Write a
describe age| friends family lexis. | and description page 29. paragraph
and Have/has speaking | choose pics. | Materials about your
appearance got; is/are; Find S.0. who | bank family best friend
lexis for Describe activities
appearance family
member to
partner
Thurs | Can talk School School lexis. | Reading Compare/ ‘My school’ Write about
about school Revision of | Speaking | discuss H/W. | text from your partner
subjects, present Writing — | Read/ identify | teenage using the
school simple for peer key info. reading info from
routines, routines. correction | Personal materials. speaking
likes and Good at/bad profiles CB p33 activity
dislikes at.
Likes/dislikes
Tues Can talk Sports, Recycle/extn | Listening | Guess who DVD from Grammar
about hobbies, of lexis for Speaking | using materials gap-fills
interests and| interests sports and Writing partner’'s bank
free-time leisure profile CBp36
activities activities. Watch/listen | Grammar
Like/don’t to leisure games
like/enjoy + time
ing and descriptions,
modifiers — fill in grid. Gr
very, really gap-fills.
etc Choose
correct
answer
Thurs | As above As above | Review Speaking | Vocab match. | CB p38 Workbook
Tuesday’s and Pronunciation | Tape from Crossword
work. listening — mark stress. | pron materials| hobbies
Intonation Gap-fill
positive/neg.
Info gap
Tues Class Likes and | Review/recyc| Speaking | Discuss Language
posters of dislikes of | le previous Listening | design of review
leisure time | class language Reading poster.
activities writing Making Qs.
Writing
information,
reading and
editing
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Module 2 — Schemes of work

A Practice

Think about a recent lesson you have taught. Make a scheme of work showing how it interlocked with
previous lessons and future ones. Consider learning outcomes, types of activity, opportunities for
learners to engage in communication, language focus and context, and resources/materials used.
Next, review with a partner your scheme of work and your partner’s. Use these questions to help you.

Do the learning outcomes relate to what has been taught/what will be taught?

o Does the language input help to provide a foundation for what will come in future lessons?

o Are there opportunities to recycle and consolidate language?

o Are the opportunities for skills balanced? Does one skill take precedence over the others?
Which one? Why is this?

o Do the activities chosen provide variety? Is there too much repetition of the same kinds of
activity? Which changes would you make?

o How many resources are used? Is there an over-dependence on the coursebook?
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Module 2 — Schemes of work

@ Word-search

How many words connected with lesson planning can you find in the following word-search. Work in

groups then check with your trainer.
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Scheme of Work Example (Simple)

Course title and code:

Federalism in the United States: changes and challenges (HH321)

Dates and Time of course:
Thursdays, 10:30 — 12:30

Tutor Name: Dale Mineshima Lowe

Week Content/topic Overall aim (focus of the session) Assessment
1
. . . . . Check starting points using e
Introduction / Background- Share previous experience in the subject and personal votin
context overview for goals Q WM
course Introduce learners to the Articles of Confederation and the Monitoring of small
Initial assessment developing idea of federalism in the USA 9
groups/paired work
2 =2
Recap
The Federalist and Anti- ._am::? key points from each side of the federalism debate _,\_o::ozs.@ small group work and
Federalist Debates = U.S. in the U.S. feedback;
o Choose an optional topic for Weeks - death penalty; health Q & A with use of directed
Constitution . \
care; gun control; education questions related to pre-set
reading
3

Dual Federalism (1789 —
1920s)

Explore early Dual-Federalism (1789 — 1861) leading up to
the American Civil War

Learners to define ‘dual federalism’ and identify at least
one issue that existed with the concept before and after
the American Civil War

Recap

E-voting multiple choice Qs on
pre-reading for session
Directed Qs

Monitoring learner feedback




Outline federalism under
LBJ and his Great Society
programme

(Visiting tutor)

Understand LBJ’s conception of federalism — relationship
between the state and federal government levels

Define ‘creative federalism’ and outline key roles each
level of government plays and their relationship to one-
another under this type of federalism

Q&A

Monitoring discussion

Post-it notes of one thing take
away from today's session OR
one question to follow-up on
from today's session

Cooperative Federalism
and the New Deal (1930s-
1960s))

Mid course review

Define what is meant by ‘Cooperative Federalism’ during
this period

Identify characteristics (economic and/or social situation)
that inform the change to American federalism during
these 30 years

Recap and Q’s from previous
week

Q&A

Monitoring paired work and
feedback from pairs to larger
class

IRL mid course reflection on
personal goals

Creative federalism and
Civil Rights — whose
responsibility? (State or
National government?)

Identify what the state-federal government relationship is
during this period in America and evaluate how this
impacts on the issue of Civil Rights and the Civil Rights
movement in America

Recap

Q&A

Monitoring of discussion
following short video clip
Post-it notes of one thing take
away from today's session OR
one question to follow-up on
from today's session

New Federalism: Nixon to
Reagan in the 1980s

Understand how change in society impacts state-federal
level government relations

Identify how New Federalism differed from Creative
Federalism and explore reasons for these changes

Monitoring — discussion of pre-
reading and directed Qs

Group / paired work to “unpick”
key differences and feedback to
larger class group




Federalism today:
Optional Issue 1: gun
control

Understand what the key points are on both sides of
the gun control/gun lobby debate

To be able to discuss some reasons why this issue
should be handled at: a) the national/federal level; b)
state level

Lino post-it notes recap
E-voting system

Q&A

Monitoring participation/Qs
from class discussion

9
Federalism today: Understand the key issues involved with the current e Recap
Optional Issue 2: Health health care debate e Q & A following video clip
Care Be able to explain or link how federalism today (state- shown in-class with directed
federal level relations) impact who has and what level Qs
of responsibility either/both levels of government have ¢ Monitoring participation/Qs
for dealing with health care in America from class discussion 5
10

Summary/Conclusion:
Who controls Congress,
dictates federalism in
America??

Final review

Understand the link between societal changes and
government changes to evolution of federalism
Relate these changes to key points debated on
issues like gun control, health care, death penalty ...
to place changes into context

Learner-led discussion either
in pairs w/ feedback or as a
class group
Responses/feedback about
using e-voting & Moodle
course access this term




Course Title:

Scheme of Work for

Course Duration

Teacher

city Lit

Course Dates

Employability and other outcomes:

Key differentiation methods

Key functional skills that can be

developed
Session | Subject/Topic Learning Outcomes/Objectives Main Methods Resources Assessment
and Methods
time
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Scheme of Work Template 2 (Simple)

Course title and code:

Dates and Time of course:

Tutor Name:

Week

Content/topic

Overall aim (focus of the session)

Assessment
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TASK-BASED LESSONS

LESSON 1: STRICT PARENTS

If you are new to task-based teaching you may want to
read through this lesson plan together with

LESSON 1 COMMENTARY:
YOU HAVE THE SKILLS TO DO IT

This lesson is taken from our book, Doing task-based teaching, but it is described in
more detail here. It is based on an idea which was given us for the book by Tim
Marchand, Director of Smith’s School, Kyoto, Japan. The lesson is built round a
discussion. The question for discussion is:

Whose parents were the strictest?

1 Introduction.

You might lead into the discussion by telling students about your own childhood.
Look at the student questionnaire below to give you some ideas as to what to include
in this introduction.

2 Student questionnaire.

Here is a possible questionnaire to guide the student discussion. It is intended for
discussion in groups of three or four. You may want to leave out some of the items.
For example ¢) may be inappropriate in some settings. You may want to include other
items, for example Did you have to look after brothers and sisters?

The questionnaire and the discussion were designed for an adult class who were
asked to look back on their childhood. If you are teaching a high school class you
may want to ask them questions relevant to their earlier childhood. Instead of b) for
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example, you might ask What time did you have to go to bed? Instead of ¢) you might
ask Did they let you stay overnight with friends?

When you were a child:

a) Do you think your parents were strict or easy-going?

b) Did they allow you to stay out late at night?

¢) Did they let you go on holiday on your own?

d) When you went out did you always have to tell them where you were
going?

e) Did you always have to do your homework before supper?

f) Did your parents make you help about the house?

g) Did you have to help in the garden?

h) What jobs did they make you do?

You can vary the demands you place upon the class. With an advanced class you
could begin by going straight into the questionnaire without further introduction.
With a weaker class or an intermediate class you might begin with a teacher led
discussion of each question. Here are some options you might consider going from
least to most teacher support:

N —

Go straight into the questionnaire without any further introduction.

Show students the questionnaire, give them two minutes or so to read
through it, then ask them if they understand everything.

Show students the questionnaire then read through it with them explaining
any possible difficulties.

As 3. As you read each question tell them briefly about your own
experience.

As 4. At each stage after relating your own experience ask a student to tell
you what they think.

As 5. Finish by adding a summary of what has been said.

If you go for option 1 this means that students will have to rely almost entirely on
their own resources, although the fact that they will be working in groups will mean
that they can help one another. If you go for a lower option, number 5, for example,
this will give you an opportunity to help with the kind of vocabulary they might need.
You might want to make a list of new words down one side of the board.
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You should not worry about grammar at this stage. Students will find their own ways
of expressing the meanings they want. You may quickly rephrase some of the things
they say to make them more comprehensible, but do not spend time correcting
grammar and do not spend time at this stage on grammatical explanation or practice.
That will come later (see 5 below)

3 Discussion

Put students into groups of about four and ask them to decide whose parents were the
strictest. Tell them they can use the ideas in the questionnaire, but they may want to
add to them. As they are involved in the discussion go round the groups listening to
what they have to say. It is better not to correct students at this stage, but if they are
having problems expressing themselves you might want to help out.

During the discussion you should appoint one student for each group as
spokesperson. Their job is to report the findings of the group to the class as a whole
after the discussion. You may want to allocate other roles as well. One possibility is
to make one student the group secretary. Their job is to take notes to summarise the
discussion for other group members.

4 Post-discussion.

After the discussion give the groups a few minutes to brief their spokesperson before
that person reports back to the class. Choose one or two of the groups and ask them to
report. Ask the other groups to listen carefully and compare with the strictest parents
from their own group.

After the discussion you may want to summarise what the groups have told you and
to ask the other groups for their comments.

5 Language Focus

a. Give students a copy of the questionnaire. Ask them to underline all the
expressions about what people were forced to do and what they were allowed to
do.

b. Tell them to turn over their copy of the questionnaire so that they cannot see it.
Show the following on OHT or Powerpoint, or give it to them as a handout:

When you were a child:

1. Do you think your parents were ------ OF ==—- = —==—- ?

2. Did they ---—-- -—- -- stay out late at night?

3. Did they --- --- go on holiday on your own?

4. When you went out did --- always --- -- tell them where you
were going?

5. Did you always ---- -- do your homework before supper?

6. Did your parents ---- --- help about the house?

7. Did you ---- -- help in the garden?

8. What jobs did they ---- --- do?
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c. Ask them to work in pairs to fill in the blanks.

d. Tell students to put their worksheets away. Put numbers 1-8 on the board. Ask
students to work in pairs to see how many of the 8 sentences they can recall.
You may want to make this recall exercise easier. You can do this by leaving a
few key words in:

Or you can give them a version of each sentence with all the grammatical words
and markers removed:

2. they/you/stay/late/night
3. they/vou/go/holiday/own
Etc.

You can ask them to pause after five minutes and listen, without writing, while
you read the sentences out to them. They can then go back to work.

Students usually enjoy the challenge of this kind of exercise.

6 Controlled practice

You may want to round off the lesson with some controlled practice. This will help to
fix the forms in learners’ minds, making it more likely that they will become a
natural part of their productive repertoire. Here are two possible exercises practising
make and do, and the verbs force, allow and suppose in the passive, which is how
they are very frequently used:

Complete these to make true sentences:

1 When I was a child my parents made me ....
2 They let me ....

3 I'was forced to ....

4 I'was allowed to ...

5 I'was supposed to ....
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Think about your schooldays...

1 List three things you had to do or were forced to do.
2 List three things you weren’t allowed to do.
3 List three things you were supposed to do but didn't.

As students read out their sentences you may want to incorporate listen and repeat
drills.

After students have compose their sentences you can ask one or two of them to read
out one of their sentences, then, after four or five ask the rest of the class to see how
many sentences they can recall. You can make this easier for them by writing clues up
on the board:
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Students will then recall:
Miguel had to wear a uniform.
Juan was supposed to do his homework every night.

Maria wasn’t allowed to wear high heels.

7 Follow-up

You should try to follow up in a subsequent lesson within a week. With a general
class you could remind them of the discussion and ask them to recall their
conclusions in a teacher led discussion. With an exam class you might follow this
with a gap filling exercise or give a few multiple choice items which feature these
grammatical items and reproduce the format of their exam.

Another possibility would be to have a skills lesson focusing on the same topic.
Here are extracts from two interviews recorded by Tim Marchand, which you
could use as the basis of a listening skills lesson:

A: My Dad is a quiet man really, so he didn't really make me do much at
home. He sometimes asked me to wash his car or cut the grass, but I was
never forced to do it, and I could usually get some pocket money for it as
well. I think my Mum was also pretty easy-going; she let me stay out late
with my friends. As long as she knew where I was, she wouldn't mind so

much what I did.

B: My father was definitely stricter than my Mum. If [ had been in trouble at
school, it was always left up to him to tell me off. But I wouldn't say that
my Mum was easy-going exactly. She would sit me down sometimes and
make me do my homework in front of her, or force me to eat my greens,

things like that. I guess I was just more scared of my father.
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Robbery in a Sweet Shop

Tell learners that this lesson is based on a true story which was reported in The Guardian
newspaper a few years ago. The first stage (steps 1 to 3) involves encouraging learners to
speculate on the story on the basis of a few clues. At the next stage (steps 4 and 5) they make
up their own stories to fit the clues. At step 4 learners should ideally work in pairs or groups,
but if they are not used to this they could work first as individuals, perhaps making up their
story for homework, and then get together in groups to share ideas.

At steps 6-9 they compare stories. At the end of this they should be keen to and/or hear read
the newspaper story (step 10) to find out what really happened.

1 Write up on the board:

The Characters:

A shopkeeper

Her two children

A young man

An eight-year-old boy
The police

The Setting:
A corner shop in Ashton-under-Lyme, Manchester.
The Props (things used in the story):

A balaclava

A packet of Smarties
A plastic bag

A gun

Some phrases from the story:

A young man came in to buy a newspaper

He pointed a gun at her and told her to fill up the bag

I pretended to reach for some money

They are taking the case very seriously, like all cases which
involve a firearm, fake or not

2 Explain some of the words and phrases which might cause difficulties. A balaclava is like a
ski mask. It covers someone’s face so only their eyes can be seen. Smarties are small brightly
coloured sweets with chocolate covered in a thin layer of sugar. A fake is something which is
imitation, which is not real.
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3 Ask learners what they think happened in the story, but do not tell them if their guesses are
right or wrong.

4 Ask them to try to guess what happened in the story. Tell them to use as many of the ideas
on the board as they can. The best thing is for them to work in pairs or groups and discuss
their ideas. This will give them a lot of speaking practice.

5 Tell them you are going to ask some of them to tell their stories to the class. Give them
some time to prepare their stories. Go round and listen as they work.

6 When they have had enough time to prepare their stories appoint a spokesperson for each
group. Ask the groups to work with the spokesperson to prepare the final version of their

story.

7 Ask one of them to tell the story. Try to choose someone who thinks the young man is the
robber.

8 Ask the others if their stories are the same or different. Choose someone who has a different
story and ask them to tell it. Try to choose someone who thinks the eight-year-old is the
robber.

9 Engage the class in a discussion as to whose story is the most likely.

10 Hand out the story for them to read. Or, if you want them to have some listening practice
you can read the story out before they read it.

Eight-year-old tries to rob sweet shop.

Manchester police are looking for an eight-year-old boy who attempted to hold up a sweet
shop last night in the suburb of Ashton-under-Lyme.

The boy, who was wearing a balaclava, went into the corner shop and bought a packet of
Smarties for 25p. As the shopkeeper gave him his change a young man came in to buy a
newspaper. The boy waited until the man had gone then threw a plastic bag at the
shopkeeper. At the same time he pointed a gun at her and told her to fill up the bag.

“I'm not sure whether he wanted me to fill it with sweets or with money,” said the shopkeeper,
who did not want to give her name. “l didn’t know if the gun was real or not, but it certainly
looked more real than the guns my little boy plays with. | was quite frightened because | had
my children with me. | pretended to reach for some money, but | pressed the alarm instead.
When it went off he turned and ran out of the shop.”

She described the boy as 1.2 metres tall, and dressed in jeans and a dark coat. The police
are asking the public to help. They say they are taking the case very seriously, like all cases
which involve a firearm, fake or not.
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10 Language work:

10.1 Identification
. Ask learners to underline all the phrases with to:

tries to rob sweet shop; attempted to hold up a sweet shop, to buy a newspaper;
told her to fill up the bag; whether he wanted me to fill the bag with sweets or
with money, who did not want to give her name; I pretended to reach for some
money; asking the public to help.

10.2 Analysis. Ask them to look at these patterns:

PATTERN 4
VERB to VERB
tries to rob
attempted to hold up
(not) want to give
pretended to reach for
PATTERN B
VERB NOUN to VERB
told her to fill up
wanted me to fill
asking the public to help

Look at these sentences. Are they pattern 4 or pattern B?

I need to borrow some money.

We need someone to help us.

The boy ordered her to fill up the bag.
We always had to get up early.

Can you help me to carry these boxes?

o po o

10.3 Help your learners to organise their knowledge of verbs followed by fo:

These are the commonest verbs with pattern 4:

agree, appear, attempt, begin choose, continue, decide, expect, forget,
happen, hate, help, hope, intend, love, live, learn, mean, plan, prefer, pretend,
promise, refuse, remember, seem start, try, want, would like.
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How many of these verbs are to do with speaking?

How many are to do with thinking?

Can you find other words in the box which mean the same as: appear,
attempt, begin, intend, like, want?

These are the commonest verbs with pattern B:

advise, allow, enable, expect, help, intend, invite, mean, order, prefer, tell,
want warn (usually warn someone not to), wish, would like.

Can you find eight words that are also used with pattern A?
How many words are to do with speaking?
How many words are to do with wanting or liking?

10.4 Practice:

Lead class discussions based on this:

Choose either:

* Three things you want/would like to do over the next year.
OR
* Three things you hope/intend/plan to do over the next year.

Write down the three thing in your book. Close your book. See How many
things you can remember.

You can listen to a few sentences before learners close their books, then make sure they all
have their books closed and lead a class discussion about what people want to do and about
what they hope to do. These sentences will generally be pattern A.

Lead more class discussions based on this:

Choose either

* Three things your teacher doesn’t allow you to do in class.
OR
* Three things you would like someone to give you

Write down the three thing in your book. Close your book. See how many
things you can remember.
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Again you can listen to a few sentences before learners close their books, then make sure they
all have their books closed and lead a class discussion about what people want to do and about
what they hope to do. All these sentences will be pattern A.
11 Round-up:
Ask learners to read the story for homework and be ready to tell the story next lesson. It is
useful to build up a repertoire of stories so that in future lessons you can ask learners Who can
remember the story about ... and ask them to tell one of the stories that they have studied.
This is a good way of getting them to remember the useful language they have encountered.
12 Vanishing words

a) Take a sentence from the text. For example:

As the shopkeeper gave him his change a young man came in to buy a newspaper.
b) Write the full sentence on the whiteboard'.
c) Ask one or two learners to read it out.

d) Rub out two or three words:

the shopkeeper  him his change a young man came in ___ buy a

e) Ask learners to work in groups of three or four. Tell them to work as a group to
recall the sentence. Ask a learner to recall the sentence. Ask the class if the recall is
correct. If they are not satisfied, they can go on guessing until they are content.

f) Remove more words:

___ the shopkeeper his a man in __ buya

g) Repeat e).

h) Go on until you have removed all the words.
You can make this activity more difficult:

1 By choosing a more complex sentence:

Manchester police are looking for an eight-year-old boy who attempted to hold up a sweet
shop last night in the suburb of Ashton-under-Lyme.

" You can use Power point very effectively for this activity if you have the facilities.
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2 By removing several words at each stage:

Manchester are for an eight-year-old boy to hold
up a shop last night in the of Ashton-under-Lyme.

3 By asking learners to work in pairs or individually instead of groups of three or four.
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Brave pensioner Foils Raid on Jewellery Store

Tell learners that this lesson is based on a true story which was reported in several British
newspapers in October 2008. The first stage (steps 1 to 3) involves encouraging learners to
speculate on the story on the basis of a few clues. At the next stage (steps 4 and 5) they make
up their own stories to fit the clues. At step 4 learners should ideally work in pairs or groups,
but if they are not used to this they could work first as individuals, perhaps making up their
story for homework, and then get together in groups to share ideas.

1 Write up on the board:

The setting:
The street outside a Richmond jewellery shop.

The characters:

Two young men with sledge hammers.
A pensioner, believed to be 83.

50 onlookers.

Gabrielle Henry, a shop manager.
George Wilson.

Some phrases from the story:

“I’ve got your DNA.”

Rolex watches.

Snatched the balaclava from one of the criminals.
Last seen getting on a number 17 bus.

Without him they would have got clean away.

2 Explain some of the words and phrases which might cause difficulties. A sledge hammer is
a very big heavy hammer. A balaclava is like a ski mask. It covers someone’s face so only
their eyes can be seen. DNA stands for deoxyribonucleic acid. This is genetic material which
is specific to each individual. People can be identified from a sample of their DNA.

3 Ask one or two questions to encourage students to think about the story. For example:

Why might someone say I 've got your DNA?
Who do you think got on a number 17 bus?

4 Ask learners what they think happened in the story, but do not tell them if their guesses are
right or wrong.

5 Ask them to try to guess what happened in the story. Tell them to use as many of the ideas

on the board as they can. The best thing is for them to work in pairs or groups and discuss
their ideas. This will give them a lot of speaking practice.
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6 Tell them you are going to ask some of them to tell their stories to the class. Give them
some time to prepare their stories. Go round and listen as they work.

7 Ask one of them to tell the story.

OR

Ask each group to send a member as ambassador to another group to tell their story. They can
then compare stories. Ambassadors can return to their own groups, perhaps with some new

ideas. You can then ask them to work on their story again before telling it to the class.

8 After a group spokesman has told a story ask the other gouprs if their stories are the same or
different. Choose someone who has a different story and ask them to tell it.

9 Engage the class in a discussion as to whose story is the most likely.

10 Hand out the story for them to read. Or, if you want them to have some listening practice
you can read the story out before they read it.

PENSIONER FOILS ROBBERY

Two young men got a nasty shock when they tried to rob Ernest Jones, a
Richmond jewellery shop. The men, wearing balaclavas, used sledgehammers to
smash the windows of the shop. There were fifty people looking on without
daring to interfere. Then a pensioner, believed to be 83, stepped forward and
snatched the balaclava from one of the criminals and shouted “I’ve got your
DNA.”

The two robbers were taken completely by surprise. Throwing down their
hammers they ran away as fast as they could. The pensioner, still carrying the
balaclava, walked away, and was last seen getting on a number 17 bus.

"I saw this' old guy go past and push one of them over. He grabbed his balaclava
and shouted 'T've got your DNA.' The other guy stopped hitting the window and
they ran off,” said Gabrielle Henry, who manages WT Spa, another shop in the
street.

Another onlooker, George Wilson, said: "I thought it was great. He was an old
man, but he was really brave. There were about fifty people watching, but he was
the only one brave enough to do anything. Without him they would have got
clean away.”

Police believe that the thieves were after Rolex watches in the shop, which has
been robbed at least three times in the past year. They have asked the pensioner
to come forward, They are sure that, with his help, they will be able to catch the
criminals.

" The demonstrative adjective this is often used instead of the indefinite article, a/an, in informal spoken English:

I met this strange woman yesterday.
I had this dreadful headache last night.
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11 Language work.
11.1 Identification:
Ask learners underline all the phrases with verbs ending in —ing.

Wearing balaclavas, There were fifty people looking on; throwing down their
hammers; still carrying the balaclava; last seen getting on a number 7 bus;
stopped hitting the window.

11.2 Explanation:
Verbs with —ing are used:

a. to describe people and things: a man wearing a balaclava. We often see this after
There is/are/was/were : There were fifty people looking on.

b. after verbs like see and hear: last seen getting on a bus, I saw him getting on a
bus.

c. after time words like still, after, before: still carrying the balaclava; after
smashing the windows they were going to steal the jewellery.

d. to describe an action that happened immediately before another or at the same
time as another: throwing down their hammers, they ran away as fast as they
could.

e. After the verbs like stop and start.

Which group do these belong to, a, b, ¢, d or e.

I heard someone trying to get into the house.

There were lots of people waiting for the bus.

I have to get changed before going out.

Snatching off the man’s balaclava he shouted ‘I’'ve got your DNA’.
She could smell something burning.

They began shouting.

11.3 Practice.

You can play a memory game to practice —ing forms. Start off by saying On my way to school
today I saw a man waiting for a bus. Put a matchstick drawing on the board of a man standing
by a bus stop and say I saw a man waiting for a bus and ...? Add another matchstick drawing
of two boys playing football to elicit On my way to school today I saw a man waiting for a
bus and two boys playing football. Add other drawings, for example two women talking, a
dog eating a bone, a cat chasing a mouse and so on.

Ask learners one after another to recite the list : ... a man waiting for a bus, two women
talking, a dog eating a bone and a cat chasing a mouse.

Then begin to rub pictures off the board, putting just a number in their place, so that learners

have to remember what they have seen. At the same time you can continue to add pictures
until the learners have to remember six or seven items.
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You can vary this by asking the learners to contribute drawings.
12 Useful phrases:

Ask learners to choose three phrases which they think will be useful to them in the future.
Lead a class discussion to collect a list of phrases.

13 Recall exercise:

Here is a possible recall exercise. It focuses mainly on elements of the text which provide
cohesion.

Ask learners to read paragraphs 2, 3 and 4 very carefully. Explain that they will be asked to
recall the wording of the text.

*%* two robbers were taken completely by surprise. ******** down
their hammers **** ran away as fast as **** could. *** pensioner,
still ***#*&%% the balaclava, walked away, *** *** last seen
kadxEEE on anumber 17 bus.

"I saw **** old guy go past and push *** ** **** gyer He grabbed
his balaclava and shouted 'T've got your DNA.' #** *¥*x% oy
stopped hitting the window and they ran off,” said Gabrielle Henry,
kack ckskx WT Spa, another shop in the street.

*agxksE onlooker, George Wilson, said: "I thought it was great. **
was an old man, but ** was really brave. ***** were about fifty
people watching, *** he was the only one brave enough to do
anything. **##*#** *¥* they would have got clean away.”

14 Round-up:

Ask learners to read the story for homework and be ready to tell the story next lesson. It is
useful to build up a repertoire of stories so that in future lessons you can ask learners Who can
remember the story about ... and ask them to tell one of the stories that they have studied.
This is a good way of getting them to remember the useful language they have encountered.
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Module 2 — Assessment activities

® Assessment word association

Brainstorm together the words and phrases you associate with the headings below and write them in
the circles.

Types of assessment

Types of tasks used in assessment

Vocabulary associated with
assessment
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Module 2 — Assessment activities

@ Why assess?

Brainstorm all the reasons you can think of for why we assess learners.

N

Q
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Module 2 — Assessment activities

® Which assessment activity?

Here are some classroom activities the teacher can collect assessment information from. Match the
assessment activities in the box to the correct example.

Assessment activity

open comprehension . sentence

. true/false matching .
question transformation
multiple choice cloze sentence completion
Example Assessment activity
Mount Everest is the . mountain in the world.

(a) higher (b) highest (c) most high

It was a . day. The sun was . The air was .and
the sea was .. We decided to go for a

The sun moves around the earth.

| don’t know why it happened, she said.
She said

She woke up so late she . The train.

fair thin
tall dark
fat short

Where did the family go on holiday?

75



Module 2 — Assessment activities

@®Formal vs. informal assessment

Assessment can be either formal or informal. Look at the following words. Which ones do you
associate with formal, which with informal? Are there any which can be applied to both?

Standardised
Self-assessment
Subjective
Certificates
Score

Projects
Portfolio
Objective

Report

Grade
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Module 2 — Assessment activities

® Why use informal and formal assessment activities?

Look at the table of different methods of classroom-based assessment and assessment out of class.
Consider possible pros and cons of each method of assessment, and then compare ideas with your

colleagues.

When

How

Pros

Cons

In class

Asking learners about
activities they likes/dislike,
strengths weaknesses in
English

Observing learners as
they do classroom
activities

Informal testing

Formal testing

Out of class

Marking homework

Formal testing
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Module 2 - Consulting reference resources

@ Lesson planning

Why is the teacher’s book not always a sufficient resource for planning lessons?
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Module 2 - Consulting reference resources

@Collocation match

Cut up the cards, one set for each group. Participants work together to match the collocation, which
all refer to possible reference resources.

One half of the collocation is bold and the other half is in italics.

B
: bilingual dictionary coursebook unit
monolingual dictionary learner dictionary
learning | centre phonemic chart
vocabulary builder overhead transparency
grammar activities Internet links
teacher’s book grammar reference
reference materials teaching P resources |
authentic material head F word |
audio | script dictionary — entry |

84



Module 2 - Consulting reference resources

® What would you use when?

Discuss the following situations, which type of resource would you use for each one? Two have been

completed as examples.

Situation

Resource

Class tests

Practising lexis

Finding out about different methodologies

Analysing complex grammar structures

Grammar, language analysis publications

Designing teaching materials

Checking meaning

Checking parts of speech

Clarifying sounds

Dictionaries; phonemic charts

Ideas for teaching young learners

Improving writing

Developing reading skills

Making lessons motivating

Helping learners to work independently
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Module 2 - Consulting reference resources

@ My favourite reference resources

Work in small groups and discuss the following questions before completing the table below.

Which reference resources do you use?
Which ones are your favourites?

Which would you recommend to your colleagues?

Work in groups and complete the table, then share your recommendations and experiences with the
other groups. Two examples are given.

Recommended reference resources What we like about them

BBC/British Council Teaching English Good source of ideas for classroom activities and
has downloadable lesson plans

Learners’ dictionaries They give good examples of use and
pronunciation of words which learners can
understand
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Module 2 — Coursebook materials

® Coursebook issues

Look at these comments from teachers. Are any of these situations familiar to you? Have the other
members of your group experienced similar difficulties? Can you add any more issues in the empty
speech bubbles?

The tasks
are too
easy!

| don’t like the
methodology in

my coursebook!

The dialogues
in my
coursebook
are unnatural!

The topics in my
coursebook are
boring for
teenagers.

The coursebook units
are very repetitive!

he texts in my

coursebook are There’s too
out of date much grammar
in my

coursebook!
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Module 2 — Coursebook materials

@ Coursebooks — pros and cons

Work in groups. Brainstorm and list all the reasons you can think of for and against using
coursebooks.

Pros Cons
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Module 2 — Coursebook materials

A Letters to the Headmistress

Read these letters and discuss what advice you would give to help teachers adapt coursebooks to
deal with these problems. What would you write in reply?

Dear Headmistress Dear Headmistress
Many of the topics in my The dialogues in my textbook are
coursebook don't interest very unnatural, they only
my class. What can I do? practise grammar points. Please
Miss S Teecher advise me.

Mr E Prof

Dear Headmistress
The illustrations and texts in
my coursebook do not relate to

my Iearnel'"s’ culture. How can format. This is very boring
T solve this problem? for me and my class. Help!
Mr C Shok Mrs D Motivait

Dear Headmistress
All the units in my
coursebook have the same

Dear Headmistress

The listening and speaking
tasks in my coursebook are oo
difficult for my class. What
should T do?

Mr S Master

Dear Headmistress

The reading texts in my coursebook
are out-of-date. Can you give me
your advice please?

Mrs M Reader

Dear Headmistress

The speaking activities in my
coursebook don't relate to the 'real
world’. What would you advise me to
do?

Miss R Chek
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Module 2 — Coursebook materials

@ Evaluating coursebooks

How do you decide whether your coursebook is useful for your learners’ needs? Here are some
questions which you can use to evaluate the units in your book. Match each group of questions to a
heading in the table.

Headings Questions

Content

Activities

Language

Teacher’s book

Layout

Learning strategies
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Module 2 — Coursebook materials

Questions
A

Are the interaction patterns varied?

Is there a balance between accuracy and fluency?
Are they logically sequenced?

Are they supported by clear instructions?

Do they recycle language?

Is there provision for mixed levels?

B

Is the design attractive?

Is the content clearly set out?

Is there enough space for learners to read the materials easily?
Is there space for learners to write if need be?

Cc

Is it meaningful?
Is it accurate?
Is it up-to-date?

D

Are workable lesson plans provided?

Are there good explanations of key language points?
Are answers to activities given?

Are there suggestions for additional/optional activities?

E

Is it age-appropriate?
Is it culturally appropriate?
Is it appropriate to their interests and needs?

F

Are there opportunities for learners to assess their own work?
Is there any discussion of organising and planning work?

Are learners taught how to learn and store vocabulary?

Are they given study tips?
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Session Plan: The Coursebook as a Flexible Tool

by Costas Gabrielatos

c.gabrielatos@lancastet.ac.uk

Coursebooks have been variously regarded by teachers as the Bible, a guide, a crutch, a necessary evil,
or a burden. The seminar presented coursebooks in their true dimension: a helpful tool that teachers
can use flexibly, and combine with other resources.

Coursebooks are not always clear regarding the methodology they use in terms of ‘what’ and ‘how’ to
teach. There are also cases of inconsistency between stated and actual methodology. Finally, coursebooks
cannot be televant to all teaching/learning contexts (see Cunningham, 1995: 5-6; Dendtinos, 1992: 39-
47). Similatly, supplementary materials (i.e. collections of tasks/activities for the teaching of specific
areas, such as vocabulary or listening) usually give little or no information about their underlying
methodology, or the place of the activities in a lesson. Consequently, teachers need to adapt published
materials according to the needs of particular classes.

But approptiate adaptation requires teachers to recognise and be informed about the methodology used
by the author(s), or to be able to identify the lack of clear methodology. What is more, teachers need

to be conscious of their own methodological orientation, that is their theories and beliefs about the
nature of language and teaching/learning (Woods, 1996: 190-212). Such awareness is important because
teachers’ actual practice may contradict their perceived methodological otientation (see Karavas-Doukas,
1996; Scrivener, 1996: 80). Therefore, the effectiveness of coursebook use is contingent on the level of

the teachers’ awareness and knowledge.
(from Gabrielatos, 2001/2002).

These are the handouts from a guest seminar I conducted at the TESOL Greece Special Event Issues in ELT:
Persistent Problems, Practical Solutions, Hellenic American Union, Athens, Greece, 22 October 2000.

materials adaptation: option or necessity?

Basic Premises
There is seldom time to use everything in the coursebook (CB).

CBs cannot cater for all possible teaching contexts.
CBs tend to offer a variety of materials for teachers to choose from.
CBs may not offer enough material.
CB selection criteria may not always be explicit or sound.
Teachers don’t always have a say in CB selection.

J

Implications
What the CB offers can never be exactly what our learners need.

The CB methodology may not match our own.
Our general aims may not match the aims of the CB.
The aims of a particular lesson/unit in the CB may not match our
lesson-by-lesson aims.
We will have to prioritise and select.
We may need to supplement the CB.

J

Coursebook adaptation is inevitable
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GENERAL GUIDELINES

what to check in a coursebook

Identify CB actual methodology (which may differ from the stated one)
Identify CB syllabus (topic? notional? functional? structural? combination?)
Content and balance (grammair, lexis, pronunciation, skills, strategies)
Identify CB organisation (starting point, integration, recycling)

Identify lesson/unit aims (don’t teach ‘pages’!)

what to check in a lesson / unit

Grammar
Lexis
Content and Pronunciation
Balance Skills
Integration
Learning Strategies
) Relevance
Aims Quantity
Challenge
Topics Relevance
Interest
Telling vs. Eliciting
Input vs. Discovery
Methodology Teaching vs. Testing
Teacher vs. Learner centered
Fluency vs. Accuracy
Communication vs. Mechanical Practice
Materials
) Methodology
(|.¢_e. texts, Relevance
wsu:als, Quantity
exercises, Sequencing
activities, Grading
tasks)
Relevance to aims
Complexity
Texts Authenticity
Length
Interest
Rules
Support Explanations
Guidelines
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adaptation alternatives

Aims

Topics

Texts

Visuals

Guidelines and Explanations
Exercises, Activities, Tasks
Games, Quizzes, Questionnaires

What can | adapt?

Omit
Re-order
Replace
Change
Combine
Add

How can | adapt it?

Same CB

e Other ELT books

Publications (newspapers, magazines, encyclopedias,
Where do | find novels etc.)

alternative materials? Media (radio, TV)

Internet

Corpora

Own materials

why may | want to adapt?

Learners are clear about a language point.
Learners are competent in a skill.

There are too many tasks on a particular area/point.
The item/area concerned is not a priority.

The item/task is not well designed.

The item/task is not well-suited to its aim(s).

The topic is not appropriate for learners.

Omit because ...

Match your aims.

Use a practice task for lead-in and elicitation.
Revise an area earlier than the CB does.
Compare and contrast areas.

Provide thematic unity.

Provide an appropriate follow-up.

Re-order or combine to ...

Texts are of inappropriate length.

Materials are inappropriate to the aim.

Materials are inappropriate to the learners’ age/ experience.
Materials are unclear/ confusing / misleading.

Tasks are badly designed.

Replace because ...

Areas are not covered (sufficiently).
Texts/pictures/tasks are not provided.
Texts/pictures/tasks are fewer than needed.
Tasks are limited in scope.

Tasks are of limited range re. methodology.

Add because ...
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what to check in materials with a lexical focus

Single words and multi-word items
Denotation and connotation.
Register and genre

Collocation and colligation.
Affixation

Focus

Are learners given the meaning or are they guided to discover it?

Is there a clear context for presentation/discovery and practice?

How rich is the context?

Are learners given enough language data to discover/understand meaning and use?
Are lexical items grouped? Is the grouping meaningful and memorable?

Do exercises/activities teach or test?

Is there a balance between global and focused activities?

Is there a balance between free and controlled activities?

Are the activities realistic?

Are the activities personalised?

Materials
and
Procedures

what to check in materials with a grammar focus

Form
Meaning
Function
Use

Focus

Deductive vs. Inductive
Form - Meaning vs. Meaning - Form
Comprehension/Interpretation vs. Production

Methodology

Context

Text vs. Examples
Amount
Authenticity
Clarity

Interest
Usefulness

Data

Terminology
Clarity
Accuracy
Generality
Amount of detail
Exceptions
Usefulness

Rules &
Explanations

Context

Amount

Focus (form, meaning, use)
Communication (purpose, audience)
Interest

Personalisation

Effectiveness

Practice

Sources

Cunningham, A. 1995. Choosing Your Coursebook. Heinemann.
Dendrinos, B. 1992. The EFL. Coursebook and ldeology. N.C. Grivas Publications.
Gabrielatos, C. 2001. ‘Shopping at the ELT Supermarket: Principled decisions and practices.” ELT News 144 (February 2001). Revised
version 2002 (March) Develgping Teachers, http:/ /www.developingteachers.com/articles tchtraining/eltshopl costas.htm.
Karavas-Doukas, E. 1996. ‘Using Attitude Scales to Investigate Teachers’ Attitudes to the Communicative Approach.” ELT Journal 50/ 3.
Roberts, J. 1998. Language Teacher Education. Arnold.
Scrivener, J. 1996. ‘ARC: A Descriptive Model for Classtoom Work on Language.” In Willis, J. & Willis, D. (eds.)
Challenge and Change in Langnage Teaching. Macmillan Heinemann.
Woods, D. 1996. Teacher Cognition in Langnage Teaching. Cambridge University Press.
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Module 2 — Supplementary materials

® Supplementary material — what'’s that?

Look at the items on this grid. Which ones are supplementary materials? Tick the appropriate boxes
— an example is done for you.

Story book for primary learners \
Aims

Listening for gist

Alternative coursebooks

Board game created by teacher

Crossword puzzle

Pairwork

Song

Dice

Syllabus

Hand-out summarising grammar information \
Interaction patterns

Information gap worksheet

Book of conversation topics

Vocabulary quiz from BBC

Graded reader

Scheme of work

Book of writing activities

Practice tests
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Module 2 — Supplementary materials

@ Supplementary survey

You are going to carry out a survey on the following 4 themes relating to supplementary materials:

availability

teacher-made materials

to supplement or not

supplementary preferences

Your trainer will give you a set of questions on your theme. Each group has a different set of
questions.

1)  Discuss in your groups how you will conduct the survey, e.g. will each of you take one question
to ask all the teachers in the other groups, or will you ‘interview’ a number of people each. Then
discuss how you will represent the information, e.g. using a chart, table, simple sentences etc.

2)  Conduct the survey in your own group. Make sure you record the results.

3)  Now conduct the survey with the teachers in the other groups. Make sure you record their
answers.

4)  Inyour group, put the information together in the format you agreed in step 1.

5)  Present your findings to the class.
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Module 2 — Supplementary materials

® Criteria for evaluating supplementary materials

What things do you or would you look for in supplementary materials? Add five ideas or more to the
examples in the table.

Supplementary materials should....

. correspond to topics learners are interested in
. not involve too much preparation

) come with clear instructions for use
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Module 2 — Supplementary materials

@ Guideline snap

Work in group and discuss the following question:

When teachers make their own materials, what do they need to think about?

Now play the game: Guideline snap.

You will each have a set of cards - some with examples of things they need to think about, some with
questions relating to the examples.

Your aim is to get as many matches of examples and questions as you can.

Your trainer will explain the game to you.
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Module 2 — Supplementary materials

@ Materials design guidelines Snap - for trainers

© How will the materials help the teacher to

achieve the main learning outcomes of the

- lesson?

: Will the materials help to develop, for example,

- reading for general understanding, speaking,

- listening comprehension, or process writing?

- What kinds will the material include? e. g.,

------------------------------------------------------------------

: grammar quiz; vocabulary matching, role play

etc.

Will the materials stimulate learners? Will they

- meet needs and interests? Will they be

- appropriate for different learning styles?

How will the task in the materials ask learners to
- work? In pairs, small groups, whole class? Why?:

- Does the material help learners to experiment
- and make their own decisions?

© Will these be clear to learners? Can they be

: demonstrated? Will any be written in the mother

- tongue, in English, or both in L1 and L2?

What part of the lesson will the materials be usedé
2 in? :

How much will you allow to make the materials
- properly? Can you ask colleagues to help you?

- Can the materials be re-used? Will other

. colleagues use them? If so, will they understand
- how to use them? Can the materials be adapted :

Do you have access to a computer or :
- photocopier to help you design your materials? -

" What part do the materials tasks ask the teacher -

105

" to play in class? For example, do they expect the -
teacher to be a monitor, controller, expert or :



Module 2 — Supplementary materials

® Snakes and ladders

Instructions

You will need a dice and some counters.

Rules

1. Throw the dice and move your counter forward the correct number of squares.

2. If you land on a square with no question, nothing happens to you, and you throw the dice again when
it is your turn.

3. Every time your counter lands on a question square, you must answer that question.

a. If your question is on a square with no snake or ladder, just answer it correctly. If you answer
it incorrectly, miss a turn.

b. If your question is on a snake’s head, answer it correctly and you stay on your square. If you
answer it incorrectly, go to the end of the snake’s tail.

c. If your question is at the bottom of a ladder, answer it correctly and you go to the top of the
ladder. If you answer it incorrectly, miss a turn.

4. The first player to reach square 100 is the winner.

Good luck!
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Module 2 —Supplementary materials

® Answer cards - for trainers

- 4 What are the 3 types of aims?

Main, subsidiary, personal.

(Stage aim is another possibility)

- 13 What'’s the difference between aé
- syllabus and a scheme of work?

- A syllabus specifies what learners will:
. study on the course. A scheme of
- work is a plan for a few lessons.

31 What are the main components -

- of alesson plan?

Aims, procedure, timing, materials,

: anticipated problems, assumed
- knowledge etc.

24 What does student-centred
* mean?

- Teacher controls less and gives

- out for themselves.

- 57 Give an example of realia.

- Train timetable, leaflet, menu etc.

- 86 What is TTT?

98 What is a graded reader?

- A books in which the language has

- been simplified for language learners.

- 20 What is a lead-in?

: 91 What is meant by timing in a
- lesson plan?

- The estimated amount of time that
each stage/task/activity will take.

73 What'’s the difference between
- analysing language and
- anticipating problems?

67 Give an example of when we
- would pre-teach vocabulary.

- Before listening or reading, to help
- learners with difficult vocabulary.

29 Give one reason why variety is
- important.

. For example, to maintain learner
- students opportunities to work things -

- 61 Give an example of authentic
- listening material.

- 42 Is a rubric written or spoken
- instructions?

- A short, introductory activity to
: prepare class for topic/theme etc.

motivation.

40 What’s the difference between a%
- bi-lingual and a mono-lingual
- dictionary?

- A bi-lingual dictionary translates into

- the mother-tongue. A mono-lingual
- dictionary gives alternative meanings -
© in the same language. :

A song, BBC World Service radio etc.g

Written.

79 What is another word for
- transcript?

Tapescript.

- Teacher talking time. The amount of :
- time during a lesson that the teacher :

- speaks compared to the learners.

: 35 Why is ‘pace’ important?

- To make sure activities take the right :
- amount of time so that learners

- remain motivated.

108

© 20 What is a headword?

- In dictionaries, it is a key word,

- usually at the start of an entry and
- Analysing - teacher looks at form/ use:
- of language when preparing lessons. -
- Anticipating— teacher looks at what -
- learners might find difficult, and thinks:
. of solutions. :

usually given in bold.
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Module 2 —Teaching Aids

® Scramble

Unscramble the letters in the box to find the teaching aids.

carakbborld

drehitwoab

torprojec veorheda

epomctur

sceastte creorder

perlay dc

dovei

chirflpat

lasiuv dais

fles-cacses netrce

Can you add any other teaching aids to the list?
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Module 2 —Teaching Aids

® Teaching aids - advantages and disadvantages

Do you have any favourite aids? Which ones?
What do you use them for?
Have you had any problems in using them?

Now work in groups. Discuss the aids and make notes in the grid. An example has been completed
for you.

Teaching aid Advantages/use Disadvantages

Black/white Give examples of target language; write | Teacher has back to class;

board up instructions; make drawings; write up | handwriting may be difficult to

ideas from brainstorming; write up understand; limited space; quality of
answers. drawings depend on teacher’s ability.

Overhead
projector

Computers

Cassette
recorder/tapes/
CDs

Videos/DVDs

Visual aids:
flashcards

Realia

Puppets

Phonemic charts

Teacher
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Module 2 —Teaching Aids

@ Recommendations

Which type of teaching aid would you recommend to teachers in the following situations? Discuss

and note your answers.

Learners need to develop listening skills, but are
very nervous about listening to tapes.

The coursebook mainly uses texts to present new
language. The layout is not very attractive.

Teacher would like an interesting way of teaching
vocabulary such as shiny, glossy, gleaming,
sparkling etc, which didn’t rely on dictionaries.

Teacher wants to introduce stories to young
learners involving fairy-tale characters.

Teacher wants to summarise the main points of
the lesson at the end of each class, highlighting
points in different colours.

Teacher wants to encourage learners to use
dictionaries to help them with pronunciation.

Teacher wants to encourage learners to study
outside class.
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Module 2 —Teaching Aids

@ Teaching aids - views

Look at this list of statements. Which ones do you agree with? Do you disagree with any? Put a tick
N’ in the box to show where you agree and a cross X’ for those you don’t agree with. Then, compare
with your group and discuss your reasons.

Teaching aids help teachers provide more stimulating lessons.

Teaching aids distract learners from the main focus of the lesson.

Teaching aids, apart from the board, are impractical with large classes.

Teaching aids such as overhead projectors save lesson time.

Using transparencies helps cut down on photocopies.

Using realia is a good way of helping learners to learn vocabulary.

Using realia can seem silly and childish to teenage and adult learners.

Flashcards are really useful because they can be used to introduce and to practice
language.

Computers are unhelpful because they take away teacher control.

It is best to avoid electrical or technical equipment because there is too high a risk of it
breaking down.

Videos help learning because learners can see and hear language being used in
meaningful contexts.

Video is not good in class, because it makes learners passive.
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Sample OMR answer sheet

UNIVERSITY of CAMBRIDGE
ESOL Examinations

Supervisor:

Use a pencil.
Mark ONE letter for each question.

Rub out any answer you wish to
change with an eraser.

O 0N WN =

NN = dmd a e ==
= 0O W o0 ~NOoO”L DD WDN=O0

22

23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51

52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80

-
TKT answer sheet
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Module 2 answer key

1 B 21 A 41 A 61 E
2 E 22 A 42 @ 62 D
3 A 23 B 43 B 63 H
4 C 24 C 44 A 64 F
5 D 25 B 45 @ 65 A
6 F 26 @ 46 B 66 C
7 B 27 B 47 A 67 G
8 C 28 D 48 A 68 E
9 C 29 B 49 E 69 F
10 A 30 E 50 H 70 A
n A 31 A 51 D U C
12 C 32 F 52 F 72 D
13 € 33 C 53 B 73 B
14 H 34 C 54 @ 74 C
15 E 35 @ 55 @ 75 A
16 A 36 B 56 F 76 C
17 D 37 A 57 A 77 B
18 F 38 @ 58 E 78 A
19 C 39 B 59 B 79 B
20 C 40 A 60 G 80 A
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Candidate

Centre Number Number
Candidate Name
UNIVERSITY OF CAMBRIDGE ESOL EXAMINATIONS
English for Speakers of Other Languages
TEACHING KNOWLEDGE TEST 002
MODULE 2 Version 07

Lesson planning and use of resources for language teaching 1 hour 20 minutes

Additional materials:
Answer sheets
Soft clean eraser
Soft pencil (type B or HB is recommended)

TIME 1 hour 20 minutes

INSTRUCTIONS TO CANDIDATES

Write your name, Centre number and candidate number in the spaces at the top of this page.
Write these details on your answer sheet if they are not already printed.

Do not open this booklet until you are told to do so.

There are eighty questions in this paper.

Answer all questions.

Mark your answers on the separate answer sheet. Use a pencil.

You may write on the question paper, but you must mark your answers in pencil on the answer
sheet. You will have no extra time for this, so you must finish in one hour and twenty minutes.

At the end of the test, hand in both the question paper and the answer sheet.

INFORMATION FOR CANDIDATES

Each question in this paper carries one mark.

This question paper consists of 15 printed pages and 1 blank page.

PV5 130
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2

For questions 1-6, match the textbook rubrics with the lesson aims listed A, B or C.

Mark the correct letter (A, B or C) on your answer sheet.

Lesson aims

A developing pronunciation skills
B  developing reading skills

C  developing vocabulary

Textbook rubrics

1 Choose the best summary of each paragraph.

2 Listen and group the words according to whether they have two, three or four syllables.
Practise saying them in pairs.

3 Complete this chart with the correct prefixes or suffixes.
4 Indicate on the map the way that Kate went, according to the information given.
5 Read and listen to the dialogue and underline the weak forms.

6 Circle the noun in each set which does not collocate with have.

131



For questions 7-15, match the information from a lesson plan with the lesson plan headings

3

listed A-E.

Mark the correct letter (A-E) on your answer sheet.

You need to use some options more than once.

10

11

12

13

14

15

Lesson plan headings

Lesson aim(s)
Anticipated problem(s)
Procedure and interaction

Aids and resources

m O O W >

Personal aim(s) of teacher

Information from a lesson plan

Stronger students may dominate in pairwork.

Remember to use gestures to encourage self-correction whenever possible.

Develop dictionary skills.

Students use dictionaries individually to check the meaning of vocabulary.

Students have difficulty with phonemic transcriptions.

Dictionary on CD-Rom.

Raise students’ awareness of learning strategies.

Students complete the task in groups.

Students, in pairs, match phonemic transcriptions to the correct spellings of vocabulary.

132
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4

For questions 16-22, look at the stages of an integrated skills lesson, each of which has three
possible main aims listed A, B or C.

Two of the aims for each stage are appropriate. One of the aims is NOT appropriate.

Mark the aim (A, B or C) which is NOT appropriate on your answer sheet.

16

17

18

Stages

Lead-in

The teacher shows the students some
photographs of a famous singer and elicits
what they know about him.

The teacher asks the students what they
can guess about the singer from the photos
and title of an article.

The students decide whether written
statements about the singer could be true
or false.

Reading 1

The students quickly read an article about
the singer to find out whether their answers
to the true/false questions were correct.

They compare their answers in pairs.

Reading 2

The students underline the topic sentence
of each paragraph.

The students are given a jumbled list of
paragraph headings.

The students match the headings to the
topic sentences in the article.

133

Main aims

To help students
have a purpose for reading.
learn new grammar items.

develop prediction skills.

To encourage students to
infer the writer’s attitude.
scan.

only read necessary information.

To give students practice in
identifying the main points of a text.
reading extensively.

understanding how texts develop.



19

20

21

22

Vocabulary development

The students read definitions of some
phrases from the text.

The students find phrases in the text which
match the definitions.

The students compare their answers in
pairs.

Language focus

The teacher elicits typical language used in
a biography, such as past forms and
adverbs of time.

The students underline examples of past
forms and adverbs of time in the text.

Writing

The students use the library or a computer
to find out information about a famous
person of their choice.

The students write a text about this
person’s life, including past forms and
adverbs of time.

The students look at each other’s work and
correct it.

Class mingle

The students put their texts up on the
classroom wall. They do not say who the
famous person is.

The students look at everyone’s texts to
identify who the people are.

The students mingle and ask each other
‘yes/no’ questions about the people in the
texts they cannot identify. (Example: Is he
still alive?)

134

For students to
learn new expressions.

practise deducing meaning from
context.

develop oral fluency skills.

To give students an opportunity to
develop writing skills.
revise language.

prepare for the writing stage.

To encourage students to
focus on the layout of a text.

practise the language they have
learned.

develop independent learning skills.

For students to practise
reading skills.
oral communication skills.

editing skills.

[Turn over



6
For questions 23-29, put the stages of a writing skills lesson plan in order.
Mark the correct letter (B-H) on your answer sheet.

The first stage (A) is done for you. You do not need to use option A again.

A The teacher gives the students a short newspaper article about a
swimming pool in their town that may close down and tells them they

0 A are going to write a letter to the newspaper to ask for the pool to stay
B open.
23 | ... B Students choose the six best reasons and the teacher writes these on
the board.
24| .. ..

c Groups check each other’s letters for grammar and spelling errors and
correct these.

25| ...
D The teacher asks students in groups to brainstorm reasons for keeping
the swimming pool open.
26 | ...
E The teacher asks the students in their groups to write a draft letter
using three of the reasons from the written list.
27 | ... ..
F The teacher collects all the letters to send to the editor of the
newspaper.
28| ...
G Groups tell the whole class their list of reasons.
29 | ... ...

H Groups write an improved draft of their letter.

135



7

For questions 30-35, match the example assessment items with their grammatical focus listed A-G.

Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

30

31

32

33

34

35

Grammatical focus

superlatives

A

B pastsimple
C present continuous

D gerunds and infinitives
E present simple passive

F second conditional

G relative pronouns

Example assessment items

Complete the sentences with the correct word(s).
[ there for six years before moving to Budapest.

Complete the descriptions with who or which.
This is a kind of cheese .......... is made from goat’s milk not cow’s milk.

Rewrite the sentences using the correct form of the verbs in brackets.
Where (you/fly) if (you/be) a bird?

Complete the sentences with the correct form of the verbs in brackets.

Coffee (grow) in Brazil. It (export) to many countries in the world.

Complete the sentences with ... +ingor to +....
| decided (send) a letter to my friend.

Complete the sentences with an appropriate adjective.
Shanghai is the .......... city in the world.

136
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8

For questions 36-40, look at the syllabus areas which a teacher wants to test and three possible
testing methods.

Two of the methods are suitable for testing the syllabus areas. One of the testing methods is NOT
suitable.

Mark the method (A, B or C) which is NOT suitable on your answer sheet.

36 | spelling of everyday words connected with food and cooking

A The teacher dictates 25 words from a recipe.
B Students, in pairs, discuss differences between two pictures of kitchens.
C Students find mistakes in a restaurant’s menu.

37 | knowing the correct word stress for the names of different countries

Students underline the appropriate syllable(s) in country names.

Students look at three different patterns and categorise each country name under the
correct pattern.

C Students write country names in the right position on a map of the world.

W >

38 | correctly using regular and irregular past simple forms

A Students tell their partner a story about what they did last summer.
B Students write an essay about their hopes and plans.
C Students do a gap-fill task about a bank robbery in which all the verbs are missing.

39 | taking part in simple shopping conversations

A Students read a text about new supermarkets in Britain.
B Students do a role-play about buying new shoes.
C Students record themselves performing a dialogue in a department store.

40 | narrating events in writing

A Students write an email to a friend about something funny that happened to them recently.
B Students write a business letter to order a product.
C Students write a story based on a sequence of pictures.
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9

For questions 41-47, choose which book listed A-H could help a teacher who is interested in the
topics below.

Mark the correct letter (A-H) on your answer sheet.

There is one extra option which you do not need to use.

Books

Title Author Publisher
A Poem into Poem Maley, A & Moulding, S CuUP
B  Using Readers in Language Teaching Hedge, T Macmillan
C Learning to Learn English Ellis, R & Sinclair, B CUP
D Learner English Swan, M & Smith, B CupP
E  English Phonetics and Phonology Roach, P CUP
F  Visuals for the Language Classroom  Wright, A & Haleem, S Longman
G  Mixed Ability Classes Prodromou, L Macmillan
H  Keep Talking Klippel, F CuP

Teacher’s interests

41 developing fluency skills

42 exploiting a class library

43 helping students to become independent learners
44 teaching intonation

45 finding ways of teaching students at different levels
46 focusing on creative writing

47 using pictures to present language

[Turn over
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10

For questions 48-55, read the dictionary entry. Match the extracts from the dictionary entry with the
information they provide listed A-l.

Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

Dictionary entry

scowl 1/ skaul / v [I] to look at someone in an angry way; frown: Patrick scowled, but
did as he was told. [ + at] Mum scowled at him and refused to say anything.

scowl 2 n [C] an angry or disapproving expression on someone’s face; frown: She
looked at me with a scowl! on her face.

Adapted from: Longman Dictionary of Contemporary English. Longman, 2003

Extracts Information
48 | [+at] A headword
49 | n B definition
C register

50 | to look at someone in an angry way

D synonym

51 | scowl

E plural form is possible

52 | She looked at me with a scowl on her face.

F verb form has no object

53 | [C]

G part of speech

54 | frown H dependent preposition

55 | [1] | example sentence
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For questions 56-61, match the examples of unit content with the unit headings from a book on
teaching listed A-G.

Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

56

57

58

59

60

61

Examples of unit content

forming and joining letters

developing students’ interactive strategies

aims and stages

providing a clear written record for students

features of connected speech

getting students to predict content

140

Unit headings

Planning a lesson

Using the blackboard

Teaching handwriting

Reading activities

Role-play

Teaching pronunciation

Testing

[Turn over



12

For questions 62-67, match the ways a teacher can adapt a written text with the teaching purposes
listed A-G.

Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

Teaching purposes

A to focus on linking words and phrases

B to raise learners’ awareness of register

C to make the text more accessible to weaker learners
D to generate interest in the topic covered by the text
E to highlight particular grammatical patterns

F to develop learners’ proofreading skills

G to work out meaning from surrounding context

Ways a teacher can adapt a written text

62 | removing from the text all the verbs which follow prepositions

63 | replacing nouns with nonsense words and asking learners to provide the original words

64 | putting some spelling mistakes into the text

65 | shortening the text and paraphrasing parts of it

66 | re-writing the text in an informal style and asking learners to compare it with the original

67 | jumbling the paragraphs and asking learners to re-order them correctly
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For questions 68-73, match the student activities with the learning aids listed A-G.
Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

Learning aids

A overhead transparencies
B  workbooks

C authentic printed materials
D flashcards

E video clips

F  role-cards

G bilingual dictionaries

Student activities

68 Students, in groups, look at leaflets and brochures to get ideas on content and language
for a formal writing task.

69 The whole class does a task to develop the skill of listening for detail.

70 Students act out conversations as doctors and patients.

7 Students complete extra grammar practice activities at home.

72 During formal presentations at the front of the class, students display the results of

information they have collected.

73 Students are prompted by the teacher to call out the names of objects one after the other.

[Turn over
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For questions 74-80, look at the supplementary materials for elementary learners and the three
possible ideas for exploiting them.

Two of the ideas are appropriate in each situation. One of the ideas is NOT appropriate.

Mark the idea (A, B or C) which is NOT appropriate on your answer sheet.

74 The material would be useful for practising

A present simple questions.
B prepositions of time.
C reported speech.

75 The activity would probably work well with

A teenagers.
B young children.
C young adults.

76 The context would revise the vocabulary of

A places in town.
B free time activities.
C

train travel.
77 The material would be suitable for practising
A requesting.
B making plans.
C giving permission.

78 The material would give practice in

A reading for gist.
B reading for specific information.
C reading for detail.

79 The activity would require the following interaction patterns:

A pairwork
B class mingle
C individual work

80 Useful pre-teaching for this task could include

A telling the time.
B giving directions.
C expressing ability.
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20 PLANNING A DAY OUT

see a play or a film

A
Itis Tuesday 4 December.
You are going to York for the day.
You arrive at 9.30am.
The last train home leaves at 22.35.
You want to: /\ cuth
visit the castle Art galler% athedral
go to the Railway Museum
go to the art gallery PRI
visit the cathedral ; ma{\o“ ¢ T@re
go to the market \nto Royal I%

You want to plan your day, so ring up York Tourist
Information Centre and ask about opening and

Railway
closing times. museum
Decide what you are going to do and when you

are going to do it. You may not be able to Railway
do everything! station

"

Draw in your route on the map.

B Itis Tuesday 4 December.
You work in York Tourist Information Centre.
Your job is to give information about things to do and places to visit in York.

Here is a guide to the week’s entertainments in York.
CASTLE Open March-October 9.30-18.30  October-March 9.30-16.00
RAILWAY MUSEUM Open Monday-Saturday 10.00-1800

ART GALLERY Open 10.00-18.00. Closes 14.00 on Tuesdays
CATHEDRAL Open every day 7.00-18.00
CITY CENTRE SHOPS Open 9.00-5.30 every day

MARKET Tuesday mornings 9.00-13.00

CINEMAS
Odeon Cinema: Star Wars Starts 19.30; finishes 22.00

ABC Cinema: Goldfinger Starts 19.30; finishes 22.35

THEATRES
Theatre Royal: Evita Starts 19.30; finishes 22.15

From: Elementary Communication Games by Andrew Wright, Charles and Jill Hadfield.
Longman, 1987
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TKT Module 2 Answer Key

Question Answer Question Answer
1 B 41 H
2 A 42 B
3 C 43 C
4 B 44 E
5 A 45 G
6 C 46 A
7 B 47 F
8 E 48 H
9 A 49 G
10 C 50 B
11 B 51 A
12 D 52 I
13 A 53 E
14 C 54 D
15 C 55 F
16 B 56 C
17 A 57 E
18 B 58 A
19 C 59 B
20 A 60 F
21 A 61 D
22 C 62 E
23 D 63 G
24 G 64 F
25 B 65 C
26 E 66 B
27 C 67 A
28 H 68 C
29 F 69 E
30 B 70 F
31 G 71 B
32 F 72 A
33 E 73 D
34 D 74 C
35 A 75 B
36 B 76 C
37 C 77 C
38 B 78 A
39 A 79 B
40 B 80 C
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2

For questions 1 — 6, match the activities for teaching writing with the main teaching focuses listed
A-G.

Mark the correct letter (A — G) on your answer sheet.

There is one extra option which you do not need to use.

Main teaching focuses

cohesive devices
lexical range
accurate letter formation

register

m O O W >»

narrative skills

M

dialogue writing

G summarising

Activities for teaching writing

1 Learners write the key points of an article they read in class, using no more than 50 words.

2 Learners copy a handwritten text, trying to make it look as similar to the original as
possible.

3 Learners choose words and expressions like however, in addition and despite from a list

of options to fill the gaps in a text.

4 Learners replace a number of uses of nice and good with more interesting adjectives.
5 Learners discuss how to make a story more interesting by including interesting characters.
6 Learners discuss the differences between writing a letter to a friend and to a stranger.
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For questions 7 — 13, match the stages of a lesson with the main stage aims listed A - 1.

Mark the correct letter (A — 1) on your answer sheet.

There is one extra option which you do not need to use.

10

11

12

13

Main stage aims

to organise ideas for a narrative

A
B to ensure the learners have complete understanding of the text
C to give proofreading practice

D

to check past tense forms

E to give free practice of past tense and sequencing words

F to give practice in reading for gist

G to set the topic and activate vocabulary

H to give an opportunity to the learners to notice sequencing words

Stages of a lesson

The teacher writes School day in the middle of the board. The learners brainstorm all the
things they do during their day at school.

The teacher hands out a story about Susan’s school day, together with pictures of it. The
learners read the story quickly and put the pictures in order. The teacher gives the correct
order.

The learners reread the text and look up any unknown vocabulary in their dictionaries. The
teacher checks any problematic words.

The teacher gives the learners the same story but with gaps instead of verbs. The learners
fill the gaps from memory. They check their answers.

The learners look at the complete text again, and underline phrases such as Then, After
that, A bit later.

The learners have five minutes to make notes for their own story about a memorable day
at school.

In groups, the learners tell their own stories to each other and then decide on the most
memorable day.
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For questions 14 — 20, read the seven stages of an integrated skills lesson and complete each
statement about the aims of each stage by choosing the correct option, A, B or C.

Mark the correct letter (A, B or C) on your answer sheet.

Stages of an integrated skills lesson

Stage 1
Word power

argument embarrass fight jealousy tease

Stage 2
What problems can teenagers face because of parents? Other people at school? Brothers and
sisters? Friends?

Stage 3
Look at the title and subtitle of the article you are going to read about a service for teenagers. What
do you think this new service does?

Stage 4
Read the article, then find the following words and phrases and underline them. Can you work out
what they mean from the context?

Stage 5
Find words or phrases in the text which have a similar meaning to these words or phrases.

Stage 6
Look back at the article and find an example of:

the present simple in the question form (paragraph 2)
the past simple in the negative (paragraph 6)

Stage 7
Use the words in the box in the correct form to complete the following sentences:

The girl was (tease) by an older child. It was the most (embarrass)
moment of my life.

14 The main aim of Stage 1 is to

A introduce key themes for the unit.
B present a set of proper nouns.
C review structures from a previous unit.
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15

16

17

18

19

20

The main aim of Stage 2 is to

A remind learners of structures they will need for the activity.

B assess learners’ own experiences.
C stimulate learners’ interest in the topic.

The main aim of Stage 3 is to

A focus on the layout of a text.
B practise the language of giving opinions.
C predict the content of a text.

The main aim of Stage 4 is to

A practise strategies for dealing with unfamiliar words.
B assess vocabulary knowledge.
C focus on a lexical set.

The main aim of Stage 5 is to

A encourage peer correction.
B bring learners’ attention to useful new words in the text.
C practise using new words from the text.

The main aim of Stage 6 is to

A highlight some unusual structural patterns.
B introduce a new grammar point.
C focus on grammar in context.

The main aim of Stage 7 is to

A focus on accuracy.
B personalise target language.
C check comprehension.
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For questions 21 — 27, match the information from a lesson plan on the past simple with the lesson
plan headings listed A — D.

Mark the correct letter (A — D) on your answer sheet.

You will need to use some of the options more than once.

21

22

23

24

25

26

27

Lesson plan headings

Lesson aims
Personal aims

Anticipated problems

o O W >

Procedure

Information from a lesson plan on the past simple

Learners may say the auxiliary ‘do’ in the past simple question form.

Remember to make instructions suitable for learners’ level.

Learners discuss previous holidays in groups.

Increase variety to keep energy levels high.

Learners will use the past simple instead of the base form in questions.

Give more encouragement in group work activities.

Learners will increase the number of verbs they know for holiday activities.
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For questions 28 — 34, match the ways of assessing with the main focuses of assessment listed A —

H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

28

29

30

31

32

33

34

Main focuses of assessment

A use of proofreading skills

B ability to read intensively

C knowledge of layout of a written text
D ability to write fluently

E awareness of register of a text

F  use of turn-taking skills
G  ability to infer attitude from a text

H knowledge of functional language

Ways of assessing
Ask students to find five new collocations in a leaflet about London.

Ask students to fill gaps in a leaflet about London with the correct adjective taken from
pairs of formal/informal adjectives.

Ask students how they think the people who wrote different emails feel about London.

Give students a list of features such as pictures, headings and maps, and ask them to note
down which features they would find in a leaflet about London.

Give students an email about London and ask them to write the corrections for any spelling
mistakes.

Put students who like different kinds of films in pairs. Ask them to discuss and compare
their tastes in films.

Ask students to write down five ways of inviting someone on a trip to London.
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For questions 35 — 40, read the stages of a listening lesson about places (on the following page) and
fill in the missing stages from the options listed A - F.

Mark the correct letter (A — F) on your answer sheet.

Missing stages

A Learners look at a list of statements about the two countries and they try to decide if the
statements are true or false.

B Learners find a partner from the other group and they help each other to complete a
worksheet with the information about the countries.

C Learners check their answers with their partner. Then the teacher conducts whole class
feedback to prepare for a reading.

D Learners listen for gist to a recording of people giving their opinion on two different
places and decide which places are being described.

E Learners make a poster advertising the place they have chosen.

F In pairs, learners decide which words are connected with the countryside and which are
connected with cities.
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Stages of a listening lesson

.

35

36

37

38

39

40

The teacher writes trees, businessman, cars, houses, fields, farmer, office, etc. on the
board.

The teacher conducts feedback and corrects learners’ pronunciation.

Learners look at a picture of the countryside and a picture of the city and label the pictures
using the words they have learned.

Learners look at four short descriptions of places and decide which two texts match the
pictures they have labelled.

Learners check their answers with their partner, then share their answers in open class.

Learners check their answers in pairs, then share their answers in open class.

Learners listen for detail to a recording of people giving their opinion on the two different
places and fill in detailed information in a table.

Learners check their answers in pairs, then share their answers in open class.
The teacher explains that the focus of the lesson will now change from places to countries.

The teacher writes Australia and Argentina on the board and elicits information about them
from the learners.

Learners check their answers from recordings: half of the class listen to a recording about
Australia and the other half listen to a recording about Argentina.

In pairs, learners decide which country they would like to visit.

Learners display their work around the room.
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For questions 41 — 47, match the dictionary tasks that a teacher gave her students with their main
purposes listed A — H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Main purposes

A to help students consider the meaning of words very closely

B to help students understand how a dictionary identifies parts of speech

C to help students notice how a dictionary shows stronger syllables in a word
D to help students search for idioms successfully

E to help students notice compound words

F  to help students understand how a dictionary shows verb patterns

G to help students check for correct vowel sounds

H to help students focus on register

Dictionary tasks

41 The teacher gave students feedback on their homework, referring them to the dictionary to
correct their examples, such as: He worked very hardly; She sang beautiful.

42 The teacher asked students to look up some expressions from a transcript to find out about
formality, e.g. You're joking!

43 The teacher asked students to underline the key words in different phrases, e.g. No! You're
pulling my leq!; She’s the apple of her father’s eye; before finding them in the dictionary.

44 The teacher asked students to complete a gap-fill, e.g. / tried (do sport) last
year but | didn't like it, before checking in the dictionary.

45 The teacher asked students to focus on pronunciation problems after a speaking activity,
e.g. field 10 \A8/, river Ipi>w+o/, peach /n)t/, by asking them to look the words up.

46 The teacher asked students to look up adjectives which are often confused, e.g. lonely and
alone; excited and nervous.

47 The teacher asked students to complete a grid of word families, e.g. photograph,
photographer and photographic. Students then looked up the words to mark the word
stress.
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For questions 48 — 53, match the dictionary extracts with the explanations listed A — G.

Mark the correct letter (A — G) on your answer sheet.

There is one extra option which you do not need to use.

48

49

50

51

52

53

Explanations

common collocational words are given

A

B this word must be followed by an object

C the headword is classified in the same entry under different parts of speech
D

all meanings are given

m

a common error is included
F  only used in formal written language

G this word cannot be used in the plural

Dictionary extracts
jet verb [T]

jet-lag noun {U} the feeling of being tired because you have travelled on a plane across
parts of the world where the time is different.

jet noun a plane that can fly very fast.
jet verb to fly somewhere in a plane.

promote verb to support something or help something to develop. Used with: actively,
heavily, strongly, vigorously.

bill noun [C]
1 an amount that you owe 4 list of concert events
2 proposal for law 5 bird’'s beak

3 paper money

news /'ve got a wonderful piece of news (NOT a wonderful news) for you.
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For questions 54 — 60, match the extracts from a grammar reference book (on the following page)
with the information they provide listed A — H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Section from a grammar reference book

Adjectives and adverbs

Adjectives
rude; straight; angry; quiet; slow; serious; perfect
words often end in —ic, -ive, -ed, -ful, -able, -al, -ish, -less, -like, -y

Adjectives of evaluation: —size—~age—shape— colour— participle»noun-derived
Opinion adjectives usually go before fact adjectives, as in
this comfortable Victorian country house

Comparatives
He looks mere younger than he really is.
He was younger and more polite.

Words sometimes like our and your are called possessive adjectives and sometimes
possessive determiners (see Unit 11).

Adverbs

most commonly formed from adjective +ly: loudly; carefully;, badly; quickly; cleverly; softly;
nervously

Note: Some adverbs and adjectives share the same form: hard>hard

‘The adverb is an extremely broad word class. Almost any word that is not easily categorised
as a noun, an adjective, a verb, a determiner, a preposition or conjunction is usually
categorised as an adverb.” (Downing and Locke, 1992)

Adapted from Scott Thornbury, About Language. Tasks for Teachers of English, 1997,
© Cambridge University Press, 1997
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55

56

57

58

59

60

13

Extracts

rude; straight; angry; quiet; slow; serious; perfect

—ic, -ive, -ed, -ful, -able, -al, -ish, -less, -like, -y

Adjectives of evaluation:
—size—age—shape—colour—participle~*noun-
derived

Comparatives
He looks mere younger than he really is.
He was younger and more polite.

Words like our and your are sometimes called
possessive adjectives and sometimes
possessive determiners (see Unit 11).

Adverbs

most commonly formed from adjective +ly:
loudly; carefully; badly; quickly; cleverly; softly;
nervously

Note: Some adverbs and adjectives share the
same form: hard>hard

‘The adverb is an extremely broad word class.
Almost any word that is not easily categorised
as a noun, an adjective, a verb, a determiner, a
preposition or conjunction, is usually
categorised as an adverb.’ (Downing and
Locke, 1992)

161

Information

shows the usual word order

gives different examples of the same part

of speech

refers to another part of the book

gives an example that does not follow the

rule

shows the appropriate register

refers to a previously published book

gives examples of suffixes

gives guidance on correct and incorrect
forms of language
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For questions 61 — 66, look at the ways of using supplementary material and the three reasons for
each listed A, B and C.

Two of the reasons are appropriate in each situation. One of the reasons is NOT.

Mark the reason (A, B or C) which is NOT appropriate on your answer sheet.

61

62

63

64

65

Following a lesson on the topic of families, the teacher asks learners to bring their family
photos to class and to talk about them in small groups.

A to encourage visualisation
B to provide practice of lexis in context
C to personalise an activity

Following a lesson focusing on narrative tenses, the teacher gives learners different stories
to read at home. Learners retell their stories in class the next day.

A to give practice in using topic sentences
B to give practice in summarising
C to give practice in extensive reading

Following a lesson on the topic of houses, the teacher uses a recording of colleagues talking
about their favourite rooms in class the next day.

A to develop gist listening
B to consolidate vocabulary
C tointroduce prepositions

Following a lesson focusing on clothes, the learners do a crossword using the previously-
taught vocabulary.

A toreview spelling
B to check understanding of meaning
C toreview false friends

Following a lesson focusing on the topic of different places, the teacher brings in holiday
brochures. The learners choose a place they want to visit and say why they like it.

A to develop scan reading skills
B to focus on text structure
C to make an activity feel authentic
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15

Following a lesson focusing on pronunciation, the teacher uses a game in which learners

work in teams and match phonemic symbols with pictures.

A
B
C

to provide practice of contrastive stress

to include interaction in the lesson
to focus on specific sounds

163
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For questions 67 — 73, match activities in a lesson using a song with the main aims listed A — H.
Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Aims
A tofocus on similar-sounding words
B to practise intensive listening through dictation
C to practise understanding gist
D to prepare students for the lexical content of the song
E toraise interest in the topic and allow students to state personal preferences

-

to use the song to present new grammar
G to use the song to lead to freer discussion

H to use the song for controlled oral practice

Activities

67 Before listening, students complete a questionnaire about musical tastes and compare
their answers with a partner.

68 Students use dictionaries to research the meanings of idioms before they listen to the
song.

69 Students listen to the complete song and order a set of pictures relating to the story the
song tells.

70 Students listen and identify the rhyming words that are at the end of lines.

Al Students listen to the song line by line and write exactly what they hear.

72 Students practise saying (not singing) lines of the songs, keeping the same rhythm and
pace as the singer had.

73 In groups, students prepare ideas for a video of the song to present to the rest of the class.
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For questions 74 — 80, match the teachers’ problems with their coursebooks with the suggested
solutions listed A — H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Suggested solutions

A

Use class time for things like presentation, oral practice and learning strategies and set
as much of the written work for homework as you can.

Can any of the topic areas be exploited for ranking or role-play activities?

You could try reading some of the texts aloud and get other teachers or L2 speakers to
record the dialogues with you.

Help students to read more efficiently by identifying topic sentences and using headings.
Show your students how to make mind maps after each lesson.
Put a large phonemic chart that you can refer to on the classroom wall.

Set up situations in which a structure is used naturally so that the form and the meaning
is clear from your model sentences.

Encourage interest in graded readers and researching topics on the internet.

74

75

76

77

78

79

80

Teachers’ problems with their coursebooks

My school can’t afford the CDs that go with the book.

There are no written summaries of the new lexis that’'s been presented.

There are lots of comprehension exercises but that isn’t helping my students’ oral skills.
| can’t imagine how I'm going to get through everything in the book by the end of the term
but my head teacher says we must.

My students like having the opportunity to read longer texts but the ones in the book are
really boring and unnatural.

The texts in the coursebooks are really long and the students often take a long time to
complete them.

My students don’t like having to learn grammatical terms and rules for new language. What
should | do?
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Cambridge English
TKT

Teaching Knowledge Test

Order Key Order Key
1 G 41 B
2 c 42 H
3 A 43 D
4 B 44 F
5 E 45 G
6 D 46 A
7 G 47 c
8 F 438 B
9 B 49 G
10 D 50 c
1 H 51 A
12 A 52 D
13 E 53 E
14 A 54 B
15 (o 55 G
16 (o 56 A
17 A 57 H
18 B 58 c
19 (o 59 D
20 A 60 F
21 c 61 A
22 B 62 A
23 D 63 c
24 B 64 c
25 c 65 B
26 B 66 A
27 A 67 E
28 B 68 D
29 E 69 c
30 G 70 A
3 (o 7 B
32 A 72 H
33 F 73 G
34 H 74 c
35 F 75 E
36 (o 76 B
37 D 77 A
38 A 78 H
39 B 79 D
40 E 80 G
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MODULE 3

Module 3

Managing the teaching and learning process

Overview

TIMING 1 hour 20 minutes

NO. OF QUESTIONS 80

TASK TYPES Objective tasks, such as matching

and multiple choice.

ANSWER FORMAT Candidates indicate their answers by
shading the correct boxes on their
answer sheets.

Candidates should use a pencil.
MARKS Each question carries one mark.
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Syllabus

This module tests candidates' knowledge of what happens in the
classroom in terms of the language used by the teacher or learners,
the roles the teacher can fulfil and the ways in which the teacher can
manage and exploit classroom events and interaction.

Title Areas of teaching Task types and format

knowledge

Teachers' using language 6 tasks consisting of
and learners’ appropriately, including 40 questions
language in the use of L1/L2, for arange
classroom of classroom functions,
e.g. instructing, prompting
learners, eliciting, conveying
meaning of new language

Tasks include matching and
multiple choice.

sequencing of instructions

identifying the functions of
learners' language

categorising learners’
mistakes

Classroom Options available to the 6 tasks consisting of
management teacher for managing learners 40 questions
and their classroom inorder to Tasks include matching and
promote leaming, e.g. multiple choice.
+ classroom management
* teacher roles
* grouping learners
+ correcting learners
+ giving feedback
appropriate to the leamers
and aims

MODULE 3

Teachers' and learners’ language in the
classroom

This part of Module 3 tests candidates’ knowledge of the functions
of classroom language, and how to adapt teacher language according
to its audience and purpose. It also tests candidates’ knowledge of
the appropriacy of teachers’ classroom language, how to analyse
learners’ language and categorise learners’ errors.

Candidates need to demonstrate an understanding of concepts and
terminology related to:

Syllabus area Example testing focus

the functions * identification of a range of classroom functions and typical
commonly used by exponents

the teacher in the * appropriacy of use, e.g. degrees of simplicity of language,
classroom appropriateness of sequencing, degrees of formality, use of L1
identifying the + identification of common functions and typical exponents

functions of language
used by learners

in the classroom
(tasks may involve
analysis of learner
language which is not
completely accurate)

identification of communicative purpose

appropriacy of use

categorising learners' categorising types of mistakes, e.g. spelling, wrong verb form,
mistakes subject-verb agreement

Classroom management

This part of Module 3 tests candidates’ knowledge of the range and
function of strategies available to a teacher for managing classes

in ways appropriate to learners and to teaching and learning aims.
These include variety of activity and pace, ways of grouping learners,
techniques for correcting learners' mistakes and the roles a teacher
can fulfil at different stages of the lesson.

Candidates need to demonstrate an understanding of concepts and
terminology related to the following and their implications for the
L2 classroom:

Syllabus area Example testing focus

the roles of the teacher + common teacher roles, e.g. manager,
diagnostician, planner

classroom management * managing the teaching space, establishing

systems for praise and reward, establishing
rules, routines and procedures; analysing
learners' needs; building variety into lessons,
planning lessons to meet learners’ needs

common classroom interaction patterns and
their uses

grouping learners

grouping of learners and reasons for this

methods of correction and their
appropriacy of use

correcting learners

giving feedback the focus and purpose of feedback

ways of giving feedback
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Module 3 — Classroom functions

@ Functions of teacher language

Look at the examples of teacher language. What is the function of each example? Choose from the
options to complete the table and then add another example for each function.

Functions
o Praising o Narrating
. Paraphrasing o Prompting
. Giving instructions . Explaining
Example of teacher language Function

. Look at the picture on page 10 and tell me
5 things you can see in it.

. What game are they playing?

. You use the present continuous for
planned activity in the future.

) Learner: He don’t like that.
Teacher: He ?
Learner: He .doesn’t like that.

) OK, so she means here that she wants her
son to tidy his bedroom

. Last year | went on holiday to a very sunny
place. | swam in the sea, read a lot of
books and ate excellent food.

) Well done!
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Module 3 — Classroom functions

@ Grading your language

Part 1

Look at the two sets of instructions for elementary learners for the game Find Someone Who

Right, now that you’ve had some time to consider this marvelous worksheet, | think it's appropriate
for me to give you some instructions about what it is you are expected to do. What you have to do is
get up, socialise, and ask your friends lots of questions. You have round about seven minutes or so
for everything, OK? The point of the whole thing is to obtain a ‘yes’ answer for your questions, right?
And if you do manage to find a friend who gives you a yes answer, just make sure that you
remember to jot down their name against the question promote. One final, crucial rule. To keep you
on your toes, there is a system whereby you can only ask one person three questions, and then you
have to move on and speak to someone else.

Right everyone, we’ll play a game. Ask your friends these questions. Write their name next to three
questions if they say yes. But you can only ask three questions to one friend, then you must change.
You have seven minutes. OK, 1,2,3 start!

What are the main differences between the two sets of instructions?
Which set is clearer for learners, and why?
What does ‘grading language’ mean?

Why is it important for a teacher to grade language in the classroom?

Part 2

Re-write these instructions for Sports Snap so that they are clearer and easier to understand for
elementary learners:

You'll need to work in pairs for this one, if you don’t mind. One person deals the cards out equally
face down. There are 24 cards, so that’'s 12 each. Then you each familiarise yourselves with the
clothes on the cards you have been dealt. The first player chooses a card, puts it face up in the
middle of the table and says aloud what is on it. The next player chooses a card, puts it face up in the
middle of the table and says aloud what is on it. Continue in this fashion until two cards are the same.
If someone sees that there is a match they shout Snap and take all the cards. If they are wrong, they
give up all the cards on the table to the first player. Continue like this. The player who has the most
cards at the end of the game is the winner.
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Module 3 — Classroom functions

® Eliciting from learners

Sometimes learners will need you to tell them information and answers. At other times, it may be
more effective if you elicit information and answers from them.

Think of two or more good reasons why eliciting information can be an effective and helpful thing to
do in the classroom. Write your ideas in the box below and then compare your ideas with colleagues.

Eliciting information and answers can be a good idea because
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Module 3 — Classroom functions

@ Checking learners’ understanding
What is the difference between the following words:

landlord tenant lodger

How can a teacher check that their learners understand the difference between the above words?

Look at this definition of the word ‘landlord’ and answer the questions below.

Landlord
A landlord is a person who owns a house. Someone else lives in the house and pays money to the
owner of the house. This money can be paid weekly or monthly and is called rent.

Concept questions:

Who owns the house?

Does the landlord live in the house?
Who lives in the house?

Do they pay any money?

Who do they pay and how often?

Now write a definition for tenant and lodger. Then write some concept questions.

Tenant

Concept questions:

Lodger

Concept questions:
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Module 3 — Classroom functions

® Asking concept questions

Write concept questions to help learners understand the meaning of these sentences and phrases :

Concept questions

| went to London.

Would you mind if | opened the
window?

She must have gone out.

He should have set his alarm.

| used to swim a lot.

You don’t have to smoke outside.

Columbus discovered America.

Fleming invented penicillin.

He borrow ten pounds from her.

She lent ten pounds to him.
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Module 3 — Learner language

@ Learners’ classroom language

Look at the situations below and write down the language the learner would need for each situation
and the function of the language.

Situation Language learner needs Function

Learner enters the class

Learner leaves the class at
the end of the lesson

Learners are playing
Snakes and Ladders (eg in
2.7 Supplementary
Materials)

Learner tells teacher that
they haven’t done their
homework

Learner doesn’t
understand something the
teacher has said

Learner wants more
information about spelling
and pronunciation of a
word

Learner isn’t sure which
page to look at

Learners are working in
pairs to check their
answers

Learners are working in
groups

A learner wants to leave
the room

A learner wants to know
the translation of a word

187



Module 3 — Learner language

@ Learners’ gestures

Sometimes learners use gestures and facial expressions to convey meaning.

What gestures of facial expressions would you use for the following in your culture?

o Boredom

o Not understanding
o Pointing

o Showing surprise
o Excitement

o Understanding

° Confusion

Are there any others that are common in your context?

Are they the same in different cultures? Are there any Biritish gestures/facial expressions which would
be considered inappropriate when speaking your language?
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Module 3 — Learner language

® How can we help learners with classroom language?

In the first task we saw that learners need to interact with the teacher and with each other in class.

This language often isn’t in the course book and so we may need to help them with classroom
language .How do you/can you help learners to develop the English they need to communicate in the
classroom?

1)  Work in small groups and discuss the pros and cons of what these four teachers do.

2)  Then tell your colleagues what you do or would like to do to help learners develop their
classroom English

Teacher 1
| put up posters of classroom language around the room at the start of term.

Teacher 2
| provide learners with the language they need when they need it.

Teacher 3
| encourage learners to make a list of useful words and phrases at the back of their notebooks.

Teacher 4
| don’t have time to help my learners with classroom language, as there is too much we need to do in
the book, so they just have to pick the language up as they go along.

Teacher 5
This is you! How do you help/would you like to help learners develop their classroom English?
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Module 3 — Learner mistakes

@ Errors and slips

Mistakes can be categorised into two types: errors and slips. In pairs or small groups, discuss these
questions:

1)  Which one can be considered ‘developmental’, ie learners make mistakes because their
learning of the item is as yet incomplete.

2)  Which type can learners usually correct by themselves?
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Module 3 — Learner mistakes

@ Our typical mistakes

Follow the instructions below, working individually for the first task.

o Think of three typical mistakes your learners make. Write them in the box below.

Typical mistakes:

o Move around the room. Tell each other the three typical mistakes you have identified. Find 3
other teachers whose learners have similar mistakes to yours and make a group.

o In your group, discuss these mistakes — do you think they are errors or slips?

) Now form new groups with colleagues who identified different mistakes to yours. Tell each
other about the typical mistakes your learners make.
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Module 3 — Learner mistakes

® Mistake categories

Work in groups and use this grid to categorise different types of mistakes that learners can make.
Then give an example of each mistake. An example is done for you.

Category Type of mistake Example

Grammar Mixing up the past simple and I have gone to the cinema
present perfect yesterday.

Register

Lexis

Pronunciation

Misunderstanding what they
hear

Spelling

Other
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Module 3 — Learner mistakes

@ Why do we make mistakes?

Look again at the grid you completed in the previous activity. What do you think caused these types
of mistakes?

Now look at these causes in the following table and choose a meaning for each from the box.

Meanings
Feeling nervous about  Not paying attention Feeling tired Converting from the
something mother tongue
Assuming a rule applies A stage in learning in which learners mix Applying the rules of
in all cases and over- elements of their own language structure, rules,  the mother tongue to
using it or pronunciation with the target-language when  the target language
they use English. This is constantly changing as
learners progress in the TL.
Causes Meaning Example
Interlanguage

Mother-tongue interference

Carelessness

Translation

Overgeneralisation/over-application of
arule

Tiredness

Anxiety

Other (add your own ideas)

Now look back to your ‘typical mistakes’. Discuss the possible causes of these and write an example
into the table.
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Module 3 — Learner mistakes

® Correction codes

Look at this correction codes for correcting written work. Can you guess what the codes mean?

WWwW

~

/\

1. Do you use a system like this in your own teaching? Why/why not?

2. What are/would be the pros and cons of using a system like this for correcting your students’
writing?
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Module 3 — Teacher roles

® What is a teacher?

Look at these definitions of ‘teacher.” Which ones do you agree with? Are there any you disagree
with — why?

A language teacher is someone who:

Explains the
rules of the

language to
learners.

Is a qualified
professional

Helps
learners
understand

Makes
lessons
fun

Can
motivate
learners

Makes
lessons
interesting

Has lots of
knowledge
about the

subject

Develops Gives
Ensures that learners’ homework
learning knowledge and checks
takes place and skills it.

Now discuss your own definitions and write them in the bubbles.
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Module 3 — Teacher roles

@ What does a teacher do?

Look at this extract from a teacher’s lesson plan notes for a group of teenage learners. The topic is
New Year. What does the teacher do? Write down what you think the teacher does for each step in
the lesson plan in the right-hand column. The first step has been complete for you already.

Topic: New Year around the World
Time: 90 minutes
S Learners will be able to write and say their own New year resolutions with a
Main aim:
good degree of fluency
Subsidiary aim: Speaking, listening and writing skills development
Personal aim: To use an info gap activity for the first time
Lesson plan What the teacher does

1 | New Year questions for groups to discuss
Introduces topic.
Set up groups and ask them to discuss:
a) How do people in your country celebrate New Year? Encourages learners to
b) Is New Year celebrated in the same way at the same time | participate, contribute ideas.
all over the world?

Feedback — discuss ideas and clarify that in different countries

(China, Bali, parts of India, Russia etc) New Year is celebrated at = Checks, gives feedback and

different times providing learners with
information.

2 | New Year info-gap

Explain learners will have once piece of info about New Year in
different countries to enter on info-gap sheet. They then move
around asking classmates for their information to complete the
sheet.

Demo with one learner to check.

Distribute info cards (some learners will have the same info).
Class read cards and ask for meaning of any unknown words.

3 | Monitor

Make sure they are filling in correctly. Check any problems. Help
with vocab.
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Module 3 — Teacher roles

Check answers and lead in to next stage

Get brief feedback from learners about New Year in different
countries.

Introduce idea of New Year resolutions and check that learners
understand the concept

Language of New Year resolutions

Brainstorm with class the kind of things people make resolutions
about.

Elicit language for expressing resolutions: “I'm going to
Make and discuss New Year resolutions

In groups of 4, learners write down 3 resolutions. Monitor, help
with language.

They tell other groups their resolutions and the reasons they
chose them.

Each group chooses which is the most interesting resolution.

Class feedback

Groups present their chosen resolutions to class. Class votes on
most interesting/most unusual resolution.
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Module 3 — Teacher roles

® Teacher roles

Connect the teacher roles in this table to what the teacher did in the previous activity.
Some roles may overlap a little, while one role may not relate to the lesson at all
Two examples have been done for you.

Teacher roles Actions

Planner

Providing learners with information

Informer Checking/clarifying language.

Manager

Involver

Diagnostician

Helping with language. Being on

Resource hand to help language needs.

Facilitator

Counsellor

Monitor

Assessor
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Module 3 — Teacher roles

@ Roles and situations

Which teacher roles are possible in these situations? Write in as many as you think are relevant for
each situation.

Situation Possible teacher roles

Learners discuss holiday preferences as a whole
class

Learners write their own ghost story in groups

Learners do a grammar gap-fill on past tenses
individually

Learners do a role-play ‘In a restaurant’

Learners do a vocabulary quiz
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Module 3 — Grouping learners

@ Interaction patterns

In groups, discuss the activity you have just done and complete the sentences. An example is
provided.

Working individually means

. Open pairwork means when a pair of learners does an activity in front of the class, eg, when
giving feedback, giving a presentation or demonstrating an activity.

. Closed pairwork means

o Groupwork means

Do you know of any other kinds of interaction patterns? Write your ideas below.
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Module 3 — Grouping learners

@ Seating arrangements

Which of these seating arrangements most closely resembles the classes you teach — A, B or C?
What do you think the advantages are of A? Are there any disadvantages? What can teachers to set
up pair and groupwork in diagram B and groupwork in diagram C.

A
)
_£)__j
Teacher C¥
1 b i
__TCTJ _Tj__J
_LD__W ]
©
P q_
©
S
©
©
B )
Teacher
© © © © ©
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Module 3 — Grouping learners

S

Teacher
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Module 3 — Grouping learners

® What do you think about classroom interaction patterns?

Think about the activities you have done in this session and enter your responses in the table. Next

compare your thoughts with your group.

Advantages

Disadvantages

Individual work

Pairwork

Groupwork

Mingle

Whole class
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Module 3 — Grouping learners

@ Dealing with difficulties in pair and groupwork — Part 1

Look at the following possible difficulties which may arise when learners work in groups or pairs. How
can you deal with these difficulties?

Difficulty

Solution

1)

Certain learners dominate the others.

Learners are resistant because they worry

2) | about learning each others’ mistakes.

Some learners are shy or not confident about
3) speaking.
4) | The learners are of mixed ability.
5) | Learners speak in their mother tongue.
6) Class becomes very noisy.

Learners are not used to working together and
7) | so think it is not the right way to do things.
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Module 3 — Grouping learners

@ Dealing with difficulties in pair and groupwork — Part 2

Now look at these suggestions. Match each suggestion to a difficulty. Then compare them with your
own suggestions.

A

Be sensitive to pairings and groupings. Vary them - stronger learners don’t always appreciate
working with weaker ones. Provide more support to weaker learners. Do a needs analysis
and set homework to deal with weaknesses. Do mingles so that language is repeated and all
learners get an opportunity to work with learners at the same level as themselves.

Introduce pair and groupwork tasks gradually. Explain that they will improve their learning by
doing things together. Give the aim of each activity. Gather feedback from them afterwards
on what they got out of it.

Think about the possible reasons for this. Are they more capable than the others? Do they
get bored quickly? Is it simply a personal characteristic? Assign them a task, e.g. group
secretary, group leader. Responsibility may help to keep them focused on what they have to
do and they will have less time to dominate their partners. If they finish the task they have
been assigned before the others, give them an extra task

Give them support - make sure they have the language they need. Don'’t force them to speak
till they are ready. Pair them with learners who do not dominate them. Give them time to
prepare what they will say.

If the noise is in English, this is because learners are using the language and developing their
skills and understanding. Noise is natural in a language classroom and shows learners are
interacting and engaged. Monitor to make sure class doesn’t become too noisy, and explain
the situation to other teachers or the Head before a lesson if you think the noise will disturb
them.

Explain that this is unlikely, but mistakes are a natural part of learning. During pair and group
work, monitor and collect mistakes to go over in class. Explain that an understanding of
mistakes, even if they are not personally making them will help them to understand the
language better.

Prepare learners so that they have sufficient language to do activities. Do not make language
they need to use too high-level. Distinguish also between the use of the mother tongue to
focus on learning and use of the mother tongue to talk about things which are not connected
to the lesson. If learners are explaining a language point, discussing meaning, or talking
about the rules, aim or steps to follow in an activity, this is quite natural. However, at higher
levels, you might encourage learners to use more English.
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Module 3 — Correcting learners

® Learners, teachers and mistakes

Work alone to complete the questionnaire below by circling the answer which is closest to your
opinion. When you have finished, compare your answers with your group and discuss reasons for
any differences.

1)

2)

3)

4)

How do you feel when your learners make mistakes in speaking work?
(a) | expect mistakes — they are a natural part of learning

(b) I want to correct all mistakes.

(c) My teaching must have been faulty.

(d) Annoyed, because it means they haven’t been paying attention.

(e) None of these (be ready to explain)

When do you correct speaking work?

(a) As soon as | hear a mistake.

(b) At the end of the activity.

(c) Only if communication breaks down.

(d) If a learner is not making himself/herself understood.
)

(e) None of these (be ready to explain)

What do you do when a learner makes a mistake in speaking work ?
(a) Tell him/her and ask them to correct it themselves.

(b) Tell him/her and give the correct version.

(c) Use a gesture to indicate and invite learner to try again.

(d) Indicate an error has been made and ask class to correct.

(e) None of these (be ready to explain)

How do you correct written work?

(a) Underline mistakes in red and ask learner to do corrections.

(b) Underline mistakes and write correct versions.

(c) Use correction symbols and ask learner to try to correct themselves.

(d) Write notes and questions to guide learners to making corrections for themselves.

(e) None of these (be ready to explain)
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Module 3 — Correcting learners

@ Correction techniques

Look at the correction techniques in the box, then select the ones which you think are most
appropriate in each situation. You may use more than one technique for the same situation.

Pressing together index finger and
thumb

Making a cutting motion with index and
third finger

Feedback cards with target
language/relevant vocabulary/reminders

Counting/wiggling the fingers on one

Timelines
Modelling

Peer correction

Pointing forwards Pointing backwards

Hand circling

Making a T-shape with
fingers

Writing phonemic symbols

hand on board

Putting main mistakes on board and Elicitation — from Echoina with rising intonation
asking learners to identify/correct individuals and whole class 9 9

Situation | Technique

Spoken grammar mistakes

To indicate a wrong tense

To indicate a past or future time should be used

To show a continuous form should be used

To show missing words

To show there is a problem with word order

To show there is a word too many

To show learner should use a contracted form

Spoken grammar or vocabulary mistake

When the focus is on accuracy

When the focus is on fluency

Pronunciation mistake

To indicate wrong pronunciation

Other situations

Written work

Checking homework
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Module 3 — Correcting learners

® Our beliefs about correction

Look at these statements. Discuss together whether you agree with each statement, and give
reasons for your answer.

1)  Analyse why mistakes happen.

2) Give learners opportunities to correct their own mistakes.

3) Give learners opportunities to correct each other’'s mistakes.

4) Ignore all mistakes, as we learn from our mistakes.

5) Avoid correcting mistakes during freer practice activities.

6)  Correct mistakes during accuracy activities.

7) Never interrupt learners when they are speaking to point out mistakes.
8)  Only correct mistakes if they prevent understanding.

9) Give feedback on what learners do well, not just on their mistakes

10)  Underline all written mistakes in red.

Now select three statements which your groups agrees or disagrees with. Prepare a short
presentation (maximum 5 minutes) giving the reasons for your selection.

Listen to the other groups’ presentations — what do you think of their selections? Do you agree or
disagree with what they told you?
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Module 3 — Giving feedback

@ Your experiences of feedback

Remember a time when you have received feedback on an aspect of learning:

o Who gave you the feedback?

o How did it make you feel?

o Did it help your learning?

Now remember a time when you have given feedback:

Who did you give the feedback to?

Why?

Did you find out what effect your feedback had on learning?

If so, what was the effect?

Now compare your experiences with a partner.
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Module 3 — Giving feedback

@ What? When? How? Who?

Discuss these questions. You can use ideas from your teaching experience, from your own learning
experience or from both if you wish.

o At what stages of a lesson should feedback be given?

o Does the type of activity influence the type of feedback?

) In what ways can feedback be given?

. How can teachers do their best to make sure feedback is effective?

o Who gives feedback?
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Module 3 — Giving feedback

® Constructive and unconstructive feedback - instructions

The aim of the activity is to match half sentences to form complete feedback sentences

After you have matched them, decide if the feedback is constructive or unconstructive and why.

1. Your trainer will give you two sets of cards: first halves and second halves of sentences.

2. Put these sets of cards face down on the table, and turn them over from each set one by one.

3. When you find a match, decide if the feedback is constructive or unconstructive and place it in
the correct column in the table.

4. Continue in this way until you have matched all the sentences.

5. Choose one feedback phrase you like, and be ready to explain why you like it to your
colleagues.
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Module 3 — Giving feedback

® Constructive and unconstructive feedback
First half sentences

Q.
o

- Wake up! Have: Too many

* Why do you
- keep

- you

- Your spelling
- spoilt this piece
- of writing.

: We learned

this last week.

: How can you

- If you listened :
more, :

> You should
- know this by

Youmade so
- many mistakes,

standard. Do

....................................................................................................................................

: A good piece
of writing. To

- A good effort.
* We only

- studied these
- verbs

- Good ideas,
- but remember
- to proofread

- That was a

- You've clearly

"I liked

" tried hard, but -

: you need to
- work

- Close, but not
- quite

- You're on the
" right track.
- Can

- difficult task

and

- You worked
“very well in

- Your listening

- You're trying
- hard and

: making

- progress. The
> main thing to
- work on

- You used lots

- of good :
- language, just
- be :

You

contributed lots:
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Module 3 — Giving feedback

® Constructive and unconstructive feedback

Second half sentences

Q.
[+

© making the
- same :
- mistakes? :

- good ideas. :
- Think about
- shorter

- paragraphs
- next time.

©onyour
: punctuation.
- See me, and
- we can talk

- about how to
- do that.

. is getting :
" better. To help:
: more, you can :
 try the listening :
. exerciseson
- this website.

- Think about

- using the

- coursebook to
- check spelling.

* gave your own
- examples.

.been payingg

attention?

good try.

the way you -

is your
speaking.

 you mean ‘he
- or ‘she’?

" intonation.

mistakes. © piece of © have
- writing. - forgotten
: - already?
answer. © amgiving this again,
" you extra ‘ please.
- homework. :
improve very recently,.  donel!

- organisation of :
- your ideas, try
- using

- headings.

right. Do

careful with

* with this
g answer?

- Perhaps just
: think about

and it takes

} time to learn.

anyone help :  you did it

“well.

clearly. - of good
“ ideas. Thank

- you.

- checking the
- pronunciation
- of the days of
- the week.

229

" make
- mistakes.

you wouldn’t:

harder.

your work.

your groups. -

excellent

- answer.
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Module 3 — Giving feedback

@ The effects of feedback

Look at this diagram showing the effects of unconstructive feedback.

Can you think of any more effects of negative feedback?

Negative/unhelpful .| Causes
feedback "| Demotivation
A Creates negative Impedes
»| feelings towards TL progress
A 4 A 4
Damages P | Creates
confidence D | frustration

Now work together in groups and produce a diagram illustrating the effects of positive feedback.

Compare your ideas with other groups.

231




232






234



Mock




236



SAMPLE PAPER | MODULE 3

hV4
O)
z
T
@]
<
Ll
T

‘paulapun
noA spiom ay} jo Buiueaw ayj 1o xiom pue A1} NoA ued ‘MON BUOAISAS auop ||IBAA

*UMO InoA uo
V ©SI019X® UO oM ||,nok uay] “Z| obed ye uado %00q Jiay} YIm auokions aas aw 19| Wby

‘noA
se $a1qgqoy awes ay} aAeY oym sse|d ay} ul ajdoad 81y} puly 0} SanUIW Al Job 9ANOA

jodoy | wesy InQ ¢Aepiaysak
UoJew |[egjoo} 8y} UOM OYM MOUY SUOAUE SB0(] "SSE|O JO} W} Ul SUOAISAS 88S 0} 9OIN

‘UOSSB| JXU SSE|D 8} YOBS) 0} SPJOM Mau 8aiy) pul pue ysijbu3 ul Buos e esooy)

AjIAnoe 1xau ayy 0} uo ob 0} Apeal a1,noA moys o} dn spuey JnoA 1nd ‘YO

() [o] L] (o] [=] [e]

abenbue| s ayosea |

oouspuadapul Jouses| Bujowosd 9
uonuajpe sjuspnis bueb g

uoioelajul |eoos Buidojprsp W

suopoung

*80UO UBY} 810W SUOdO 8} JO BLIOS 8SN O} PEBU [|IM NOA
"Josys Jamsue InoA uo (9 1o g ‘v) Jepa) 1081100 8y} ep
*0 pue g ‘v pajsi| suonouny ay} yim abenbue| s eyoes} o sejdwexs ay) yoyew ‘g — | suonsanb Jo4

[4

159 abpajmouy) Buiyoes ) 1102S3710N ©

“Sew auo sauled uonsanb yoeg
-1aded siy} uo suonsanb Qg ase aiay |
S3LVAIANYO 304 NOILLYINYOANI

"Joays Jamsue InoA pue Jaded uonsanb siy} yjoq ul puey ‘}sa8} 83 Jo pus 8y} Iy
“HWI| SWI} BY) UIY)IM J98US JoMSUE ay} 8)9|dwod 3snwi NOA

‘llouad B 9s( '}9ays JOMSUE 8y} UO SIOMSUE ok diep

"JoaYs JoMsUe dY} UO SUOIONIISUl 8y} peay

'suofjsanb ay} ||e Jamsuy

‘AInye1es Jaded ay) Jo ped yoes 1oy suononiisul 8y} peay

219y} Apeasje Jou ase ay} j1 }98Ys JoMsuUE INOA UO S|Ie}ap asay) ajlM abed
siy} jo doj ayj Je sadeds ayj ul JaquINU )ePIPUEd pue JBqUINU 31U ‘Bwieu InoA A

‘0s op 0} p|o} ale noA [un 1aded uojsenb siyj uado jJou oq

S3LVAIANVYD OL SNOILONYLSNI
senulw gz noy | owny

199Ys Jamsuy
‘S|eUslew [euonppY

sajnulw Qg Jnoy | ssaooud Buluses| pue Buiyoesy ay) buibeuepy
€ 3TNAOCN
MOO 1S31 3903TMONM ONIHOV3L

sabenBue Jay3Q Jo siayeads Joj ysijbugz

SNOILVNINVX3 1083 390GV 40 ALISYIAINN

sweN sjepipued

JaquinN d)eplpue)  JBQWINN 21U

237



SAMPLE PAPER | MODULE 3

TEACHING KNOWLEDGE TEST | MODULE

‘g Juapn}S 0} dUO puk ‘y Juapnig 0} ainyoid auo aAIb o} Buiob we |
"SOOUBIaYIP BAl} BJe B18Y) JNq ‘BWEs 8y} 00| Ay “sainjoid om) ale alay L
*SSEJO U} JO Juoly Y} 0} uin} pue mou dojs ‘Aeyo

'S9OUBIBYIP BU} pulj O} suolisanb JaYo Yoea sy

£PUNO} NOA SEOUBIBYIP BY} JO BUO BW [|8) NOA UBD ‘[9RUDIN

< m O O W uw

*SIU} Op O} Sa)NUIW Q] ABY NOA

suoponnsui Buissiy

"Joays Jamsue INoA Uo (4 — ) Joa| 1081100 By} e

"4 — v pajsi| suondo sy
wouy suonoNnsul BUISSIW By} Ul [|ij PUE SSEJO B 0} SUOIIONJISUI BY} PEd] ‘6 — } Ssuoisanb Jo4

v

‘long] siy} Je A10Bejed [eoixa| e o) Wis) Siy} Mouy o} Aj@yijun si juepnis ey

‘g|qissod se
HOUS SE Way) a)ew pue ‘s|aAs| Jamo) 0} suofjoniisul Bulaib usym puiw JnoA abueys oy jou A1)

‘Buibeinoous alow aq 0} A1) ‘siaules| 0} BuiyeAowsap si juswaje)s siy |
‘loAs]| Aiejuswiaje 9A0gE S| Juawale)s siy) ul ebenbue| [eonewwelb ay |
‘siaulea) Jo dnoib Alejuswale ue 1oy} %Se) AIe|Ngeo0oA B 10} uoloNJIsul Jesd ‘poob e si siy |

‘ajedioiued
0} @oUBYO B dUoAIana saalb Ajlenjuans siu) se Juspnis JejnolJed suo Sjeulwou 0} Jajaq S )|

‘sjuapnys 8y} uo Buik[el jo pesjsul yse)} ay} 1o} ajerdoidde JSow si UoORIBIUI YoIyMm apioaq

‘suononsul b 210409 sBUIY) Op 0} SSBID BU} 104 JBPIO BY} UO BuIpIOBp 10} BUOP [[OAN

SJUBWIWOD S, Jaulel) 18Yoea |

£8UO Joquinu Ypm BuoIm SJeym sw |8} UBD OUYAA "SJISMSUB 8y} Y08y sje

‘noA 0} dn s )i ‘siied Jo sdnoub ui ‘suole siy} op ued NOA

"S[eWwIUe 8y} 0} SPJOM BU} YoJew pue ‘asioloxa Sy} Je J0O| ||e NOA UeDd ‘Mou 0g

¢Jano|nd, piom ay) 1o} wAuouAs e mouy nok op ‘euls

‘|EUONIPUOD 018Z 8Yj) JO 8SN pue WO} 8y} e 300| 0} Bulob ate am Aepo |

“J1 op ued noA adoy | Ing ‘Ynoup A1eA si siyl

iop
0] J0| & J06 A, 9M ‘BAl} OU ‘Sa)nuIW Ud} ‘A0S ‘Ou ‘Ou ‘sajnuiw G| ‘Yealq e axe} s 19| ‘AeyO

suooNJsul S J3yded |

"8SN 0} paau Jou op NoA YaIym uoido eljxe auo S| 818y |

"Joays Jamsue InoA uo (H — ) Jeps| 1981100 8y} ey

'H — V Pajsi| SJusWIWOD S Jaules}
18Yoes)} 8y} Yim ssejo Alejuswiale Ue 0} SUONONJISU| S Jayoes) ay) yojew ‘gl — 2 suopsanb 1o

€

238



SAMPLE PAPER | MODULE 3

b
V
=
T
O
<
L
—

soblioln
Aj@100UIS SINOA

809319 woyy Bulig 0} wiy a1 pinom noA BuiyiAue s a1ayy Ji ou sw 19| asea|d

"duy s1y 10y s1ulel} Xoe|q pue suesf ‘piys-1 an|q diep e seam o} buiob ey

‘sake usalb 106 s, ‘iiey Buoj umoiq yum ey aynb s.oH

‘ydeibojoyd juaoal e pasojoud aA,| wiy asiubooal o} swajgoid aney nok aseo u|

‘Rep 1xau ay} weQz'| | ye auinoq|ajy o} Buiale ‘261 WO

Jaquinu Jybi Uo YiE | Jequieoaq Uo Susyly ‘SeAes| oH

‘sjuswabue.le [aABl) 5,09 | JNOGE SUOIEWIOJUI BWOS NOA SAIB 0} Bunm w,|

EIREIREIREIREIREIRET

‘}OIN pue uesng Jeaq

uonenjound Buoim
uolysodaid Buoim
asua) buoim
19pl10 piom Buoim
wJo} unou Buoim

Aueyjixne Buissiw

m O O wWw uw O T

wieped guan Buosm

Buijjads Buoim v

ayejsiw jo sadA |

*8sN 0} paau jJou op NoA yoIym uondo eljxe suo si a1ay |
"Joays Jomsue INoA uo (H — V) Joja] 1081100 8y} yep

"H - V pals|| axelsiw

J0 sadA} ay) ypm Jaje| SJUSpNiS By} JO Ul YoeS UO S8YeISIW By} yojew ‘gz — 0 suonsenb uo4

9

‘SIOMSUE S J9Y}0 yoea yym aaibe noA Ji eas pue Ajjnjeied
U)sI '}091I00 SJE SIOMSUE INOA JI 89S S,19] MON ‘[|om paxJom noA ‘Apoghians auop ||Iopn

-+-0s ‘Apjoinb aynb xJom 03 noA a1 pjnom |

"Op 0} NOA Juem | Jeym o} usjsi “yse) ay} Hejs 0} Apeal
ale noA sainjoid 8y} eAey NoA mou 0s ‘ABMQ “JBY}0 Yoes 0} Way} MOYS },Uop 0S j}9I109s
doj s1 ainjoid unoA — sequiswias 3snw noA Buiyy suo s| 818y} noA 0} wayy aAIb | aloeg

‘noA 0} Jxau Buiyis uosiad sy} ypm xiom pue siied ojul Jo6 MON

‘sainjoid asay}
jnoge noA |18} 0} Buioh wi,| }eym o} us)si| pue umop }is asesld ‘auokians Bujulow poos

SSe|0 e 0} suononIsu|

239



SAMPLE PAPER | MODULE 3

TEACHING KNOWLEDGE TEST | MODULE

“Jeyy uesu L,ued noA (o) ‘Bunoq os sj|  :elpAl

‘umo} 201U Ajjeal e s)| ‘sieak saiyyjnoqy  eney

‘Jubu sjey) ‘yeshk yo  elph]

‘ueaw noA 318y paAll NoA oAeH, (6€) :eney

¢aI18y panl| aaey nok Buoj moH ¢noA Jnoge moy ‘AemAly (gg) :elphq

“Jey} Jaquiawal }snwi | puey Aw Jo 3oeq sy} 8yI, U0 poob e sJ 'UeaX (2g) :eney
J1 9Yl| | “|IOM AJ[eaI BUIISWOS MOUY NOA USUM 9Sh NOA Jeyy uoissaidxa e s.j (9¢) :elphq
¢ oxoeq ey e eney

‘puey Aw Jo soeq oy} ayji| *** WIS 118 (G€) I MOUD| | OS ‘@iay ulog sem |  :elph]

‘yeaA  eney

ZUMOY STUY U] (b€)  -elpA]

£uay} ‘a18y panl| nok aney Buoj moy ‘og  :eney

UOI}BSISAUOD WOOISSED SIUspN}s

Buigalbesip H
Bunosiiod 9

Buneysay

TR

uoneoyielo Buinb
uoneoyue|o Joy Bunyse
uojuido ue 1oy Bupise

Buieaibe

< 0o O 0o w

o1doy Buibueyo

suonouny

Iwo4

UooS aW BN

“T8[Iny 810w (g¢) 196 1M woou Aw Aep Aieas yeus Ty T (2¢) “PSSU [ 18Uy SBUIy)

Juepodur JSow oy ST SIUj (L€) Juswow ayj 3y Ino ob | 10jaq jjoshw aas 0} 8| | pue 3UoU
JOD J,USABY | (0g) @sneoaq IOLIW BIq (62) @AY 0} &I pInom | “anjq jybi| wool ay) pajuted
9A,| pue JUBI| JO SIO] € (8Z) SEY } OS SMOPUIM OM} Sey )| "J9||ews S| 8uo Siy| "210jeq pey |
QU0 ay) se BIq Jou (2g) sI woolpaq AW "wooipag Aw Jnoge Japa| }Se| JNOA Ul W payse NOA

uesg Jeeq

Bujjjeds eyeinooeu;  H
Jeulwis}ep JO 8sn sjeinooeul 9§

annoslpe Buoim

'S

qJanpe Alessaoauun
qlanpe Buissiw
ajoipe Buissiw

wJoj unou Buoim

unououd Buoim

< 0O O o w

Joud jo sadA

*8sN 0} paau Jou op NOA YoIym uoido esxe auo S| a1ay |

"J98ys Jamsue InoA uo (H — V) 1o119| 1081100 8y} YIe|\

‘H — W/ Pa}SI| SUOROUN) BU} Y}M UOIESISAUOD
WOOISSE|D S,Juspn)s B o Jduosuel} 8y} Ul SPIOM paulapun 8y} yojew ‘o — y¢ suonsenb o4

8

*asn 0} paau Jou op NOA YoIym uoldo eujxa auo si 818y
"Joeys Jemsue Inok uo (H — ) Jela| 1081100 8y} e

‘H—V pais)
10119 Jo sadA} ayy ypm Bunum s Juspnis 8y} Ui SO)EJSIW paulIepun 8y} yojew ‘gg — Lg suonsanb o4

L

240



SAMPLE PAPER | MODULE 3

hV4
O)
z
T
@]
<
Ll
T

‘pJeoq 8y} UO UOSSS| B} JO WIE UIBW BY) SS}LIM pue SOSO0YD Jayoes} 8yl 9
'}S8) UOISIA®I B 10} B}ep BU} SSE[O 8y} S||8) PUe S8So0yD Jayoes} 8yl g
*)SE)} B Op 0} Joules| & SSWeU pue Sesooyd 1ayoes} 8yl Y

BuiyeuiwoN

109lo01d e 8)81dwoo 0} Jayjaboy yiom 0} sasn dnolb e saibsjens ayy 9
sse|o ul Aisnowouoine Bupom sisuses| jo sdnosbjusieyp g
SSE[O 8y} Ul S1aules| usamiaq diysuonelal ayy v

sojweukp dnoi9

oidoy

B Jnoge mouy Aay) Aieingeooa Buleys siauies| SSAJ0AUI YoIym AJIAljoe ssepo sjoyme 9
sJaules| Jayjo YlM uoljewopul

Buleys wWooisselo ay) punole Buij|em Sioules| SSAJOAUl YDIUM A)IAjO. SSEeo djoyme g
Ino punoy Ay} uonewuoyul sy} buleys

pue }xa} awes ay) Jo sped juaiayip Buipeas syjuapnis saAjoAUl Yoiym Ajaioe dnoibe g

Bunbuin

3I0M S Jaules| Yoea Jnoge Ssjlim JOUOES)} SU} SJUSWILIOD WIS}-Jo-pus 8y} 9
SIoUIES| PUE Jayoes} usamiaq diysuonelal ayy g
sse|o u| s1aules| 0} seAlb Jayoes) e djoy 8y} W

Hoddey

Buikes ale Aay) Jeym ul pajsalaiul Jausjsl| ay) desy 0} asn siauies| sainisebayy 9
abenbue| puooas e yeads Aay) usym axew sioules| Sayelsill UoWwWod g
SSE[O Ul Jay}ab0} 3IoM siaules]| skem Juaiayip ay) v

suseyed uoloelau|

swa) Juawabeuew woousse|D

"Joays Jamsue InoA uo (9 10 g ‘v) Jaya)| 1081100 ay) ey
"wd} 8y} saydjew yoiym uondiuosep sy} 8sooy

"0 pue g ‘v pajsi|
suondiosap o|qissod 81y} pue Suwis) JuswabeuBW WOOISSE|O 8y} Je ¥0O| ‘p§ — 8 suonsanb Jo4

oL

*Jayyabo) seapl Jno
ulof 0} sn pad|ay Ajjeal Jayoes)} ay} pue a8yl @m disnw Jeym uo Aessa ue aj0im dnoib Ay

‘ssejo
Ul SSNOSIP 0} POJUBM JSOW M SBUO U} UO PBJOA PUE 210} JO JSI| B SPEL OM ¥oaM Jse

‘|lom se ¥[e} 0} uIny Jno 396 em ains seyew pue ‘jJusied pue wied
08 S| Joyoes} IN0 N ‘SAlRY[E} pue ASIoU Ajjeal S| Oym SSE[O JNO Uj JUSPNIS BUO S,818Y |

‘8injn} 8y} Joj BIem Swie
1IN0 Jeym pue ssejo ay} Bulop a1em am Aym Jnoge aireuuonsenb e sn aneb Jsyoes) ay |

‘paioq }ob Jansu | os ‘op
0} BW J0} SaNIAIOE BAXS sey sAem(e sayoes) Aw ng ‘Apoinb Aiaa yiom Aw ysiuly skemie |

aw
0} Aes|o Ajleal ) pauleldxa Jayoes} Aw ing ‘||e je J0apad juasaid ay) puejsiapun },up|noo |

‘uossa| e
Bunnp sjdoad juaiayip JO SJO| UM 3IoM BN “Burioxe suosss| oy} sexew shkeme 1oyoes) A

S)UBWIWOD JBUIRdT]

(sjuepnjs jo sjsaIajul pue spaau 8y} Jno spuy) ueloysoubelq 9
(ebenbue| job1e) Jnoge uonewloyul Yadxa soAlb) Jepinold g

(awn sse|o Bulnp sapiAijoe pue syjuspnis sebeuew) Jabeuepy v

S9]04 Jayoea |

*90U0 ey} aJow suondo ay) JO SWOS 9Sn 0} PadU [|IM NOA

'J99Ys Jamsue InoA uo (9 Jo g ‘y) Jaya)| 1081100 sy} e

'O puB g ‘Y Pa}si| S8|0J JOUOea) SU} UM SJUSWIWOD JBUIBS| 8} Yojew ‘ Ly — Ly suoisenb Jo4

6

241



SAMPLE PAPER | MODULE 3

TEACHING KNOWLEDGE TEST | MODULE

*201W Yo)ed 0} saY1| 3| ¢,SB| IN0J YIM [BLUIUE SIY} ||ED 8M Op JeYM 0S

£.UB, 10 B, — 818 }S9( S,JeyMm 0S "Po0S)

‘uIsnoo
118y} Jeaw 0} podile ay) 0} Buioh a1em UBSSEH PUB PaWYY ‘SWI} JSe| WOy Jaquiawal noA J|

"asea|d “HJom umo InoA je
00| AJuo 0g "Jaquiawal ‘}s8} e S| SIY| ¢,8UuokIaAd ‘nok Juop ‘ajnJ Jiey, 8y} JoquISWSI NOA

‘wiy @sjubod81 0} MOY JN0 pulj O} SJUBM PUB ‘9AS)S Joaw 0} Buiob s| aAeq os by

¢ " 8y} sUB) SIY} ||eO OM O "eUOp ||8M ‘Bl

‘INpqy pue pajeyy ‘eses|d Juol) 8y} 808} pUB UMOP Sued

[o¢]
[52]

abenbBue| ;siayoea) jo sajdwexy

auidiosip Buluiejuiew Joy abenbue; 9
auaos ay) bumes Joy ebenbue; g

Bupolje Joy ebenbue; v

sasf)

'90U0 Uey} 810w suoido aY} JO SWOS SSN 0} PadU [[IM NOA
"J98ys Jamsue InoA uo (9 10 g ‘YY) Jay9| 1081100 8y} e
D pue g ‘v pajsi| sasn ay} yum abenbue| sieyoes) jo sajdwiexs ayj yojew ‘L9 — g suonsanb o4

cl

9SIN0 B JO swie 8y} Jo uoljeueidxe ue 9
Isuodsal pue s8]0l JIay} JNOE SJBUIES| PUe Jayoes) usamiaq juswaaibe ue g
spesu pue sejjige sJaules)| e jo uojduosep e W

joe1)U0D Bulules| v

‘slaules| 1oy [9A9] Jybu auj je si jey) abenbue| sesn Jayoesiayl 9
"){SE)} B Ul 8sn 0} paau siaules| abenbue| sy} smainal Jayoes} 8yl g
‘abenbue| 1o61e)} JO 9SN SIoUIES| SIO)UOW Jayoed} Byl W

abenbue| buipels

127

[5]

242



SAMPLE PAPER | MODULE 3

hV4
O)
z
T
@]
<
Ll
T

‘padjay aAeY 0} Swass
Alleas Buum JnoAk Buiyoayo uo pip am YoM Jeu} ||y Jalag Yyonw S| YI0Mawoy S 4eam siy |

‘Buiy|e} aJe sjuapn)s Jayjo uaym
uopuaye Aed ases|d og “Buryeads se ||om se Buius)si| Aq uies| ued noA jey Jequisway

£apew | yuiy} Nok op sjuaWWod Jeypn ‘Buipiooal umo InoA o} usjsi| ‘esay)
NnoA aAIB | 210j0g “WBY} UO SJUBSLUWOD BIOS USHUM pue SBUIPIODaI INOA 0} paus)si| A |

“Jnoiip aJow Buiylewos A1} s3] mou 0s [eap jealb e panoidwi Sey YIOM INOA

"} 1081100 0} 9|qe Jom pue d¥ejsiw e
apew p,noA uaym paopou Ajjessuab noA ‘|lom A1aa sanbojelp asoy) Ino pajoe nok jybnouyy |

"s9|oIle JO asn InoA o} uonuaye Jenoied Aed pue uiebe y A1] ‘sejoiue
jnoge Buiyabio} a1em nok jJo may e ainb paonou | ‘Aejd sjoi ayy Buisnoeld aiem noA sy

*Al1edoud yse) Jiay) saop auokians jey) wes) ay} Joy Juepodwi s
‘Wiea) 8y} JO JaquIaw Yoea 10} ¥Se} oy1oads e ypm swes) ul sjoafosd 1nok op o} Buiob a1,noA

yoeqpaay Buialb siayoea ]

sdiysuonejas wooisse(o arosdwi 0} 9
80UBPLUOD-J|es Juspnis 8siel 0} g

1081100-}|8S 0} AJjIge Sjuepn)s ebeinoous 0} ¢

}oeqpas) jo swy

uo30.1109 Joad abeinodus

uonoa10o dnoib pue Bulojuow yas Joj seliunpoddo mojje
90UBJUSS BY) BJBNULIOJBI

soeqpasy pakejap oAb

a|ni1 ay} Aldde-1ano

uo}091109 0Yd3 Jo anbiuyos} ay) Aojdwa

P00 UOIJOB1I0D B asn

seibajel)s uoiydaLI0)

“yiom
SJUSPN}S B JO BPIS Y} Je ‘@yelsiw asusd} e 1oy .1, Bo ‘Jous Jo adA} yoes 10) joquiAs B BjIM

‘soye)siW Jods UBD SJUSPN]S Jl 98S pUB PIe0q Sy} UO SSYEISIW UOWIWOD S}IAN
‘SoMElSIW AUe puly PUB YIOM S JBUJ0 YOS JE Y0O| O} SJUapN}s %Sy

*PaJOB.I0D 0118 BY} UIM INg pIes Sey Juapnis 8y} Jeym jeadey

‘pue
8y} Je Way} Yyim |eap pue Jeay noA saxessiw Aue umop ajou jsnl :AjAnoe ayy Jdnuisyul juoq

‘OpEW SEM SYE)SIW Y} 90USUSS SU) Ul IayMm
Jeay ued Aay} os uopeuolul Buisu e yym juspnis ayj 0} }l jeadal ‘exelsiw e Jeay noA usypn

Buioa.1109 Uo JIAPY

w

3
a
o]
g
v

"80UO UBY} 8J0W SUONAO 8y} JO BLUOS 8SN 0} PaaU [[IM NOA
"Joays Jamsue 1o uo (9 10 g 'Y) JoY8)| 1081100 8y} He|

"0 pue g ‘v pajs|
»oeqpas) JO SWie 8y} Yum xoeqpesy BuIAIB sieyoes) Jo sejdwexe 8y} yojew ‘y2 — g9 suonsanb 104

143

"88N 0} peau Jou op NoA yoiym uondo eijxe auo si a1ey |

"Joays Jamsue INoA Uuo (H — ) Jelia| 1081100 8y} el

‘H — V pajs|| saibejens
UOI}081100 B} YHM Jayoes)} saulel} e 0} usAlb Buijoaliod uo soIApe sy} yojew ‘29 — g9 suonsanb Jo4

€l

243



SAMPLE PAPER | MODULE 3

TEACHING KNOWLEDGE TEST | MODULE

‘Aiojeloge)
abenbue| ay} 0} sse|o ay} jey Buipuss Aq si Buluaysi mesbil e op ued | Aem Ajuo ay |

*$0|0J JuBIBYIP WIOoKad 0} PasU SIoUIes| BI8YM }IoM Joafoid 1oj poob si siyL

*9s1019X9 UB UM Jayjo yoes djay Jo siomsue asedwod
ued sjuspnis “AJIAI}OE AUuB Ojul UOHEDIUNWWOD SWOS doNPOoJiuUl 0} Aem jsajdwis auy s}

‘wea} Jayjo ay} ysuiebe
Bunpiom Jnoge payoxa A1aa 106 sisuies| ay] “uonedwod e dn jas 0} Aem yoinb e s

awy
awes ay) Je e} o} Buihiy sidoad Auew 00} jou Ing suojuido jo Xiw poob e Ajjensn s| a1ay ]

“y|e} 0} Ajunpoddo winwixew a8y} syuapnjs J9Ays ay} sanib j

SJUBWIWOI SIdYIed |

InojJosaiyyjo sdnoib 9
siledpssop g

sdnoib om) ojul papiAIp SseD W

susaped uopoeId)u|

"80U0 UeY) 210w Suoijdo BU} JO BLIOS 8SN 0} PB3U [[IM NOA

‘Joays Jamsue JnoA uo (9 1o g ‘y) Jeys| 1081100 8y} el

‘0 pue g ‘v pes)| suieyed UoioBIBIUl Y} UM SJUSWIWOD SI8YOes)} 8y} Yojew ‘08 — G/ suoisanb 1o

Sl

244



Sample OMR answer sheet

UNIVERSITY of CAMBRIDGE
ESOL Examinations

Supervisor:

Use a pencil.
Mark ONE letter for each question.

Rub out any answer you wish to
change with an eraser.

O 0N WN =

NN = dmd a e ==
= 0O W o0 ~NOoO”L DD WDN=O0

22

23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51

52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80

-
TKT answer sheet

245

18IS 01384 241442

-
DP542/042

OMR ANSWER SHEET



ANSWER KEYS

TEACHING KNOWLEDGE TEST | MODULE 3

Module 3 answer key

1 B 21 H 41 A 61 A
2 @ 22 G 42 B 62 B
3 A 23 B 43 A 63 D
4 A 24 E 44 C 64 E
5 B 25 C 45 A 65 G
6 C 26 A 46 C 66 F
7 G 27 D 47 B 67 A
8 F 28 € 48 A 68 @
9 E 29 C 49 B 69 A
10 H 30 A 50 B 70 B
1 D 31 B 51 A 7 B
12 B 32 H 52 A 72 A
13 C 33 E 53 C 73 C
14 E 34 D 54 B 74 B
15 F 35 F 55 C 75 B
16 C 36 E 56 A 76 C
17 A 37 B 57 B 77 A
18 D 38 A 58 C 78 B
19 B 39 € 59 B 79 C
20 D 40 H 60 A 80 A
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Candidate

Centre Number Number
Candidate Name
UNIVERSITY OF CAMBRIDGE ESOL EXAMINATIONS
English for Speakers of Other Languages
TEACHING KNOWLEDGE TEST 003
MODULE 3 Version 07
Managing the teaching and learning process 1 hour 20 minutes

Additional materials:
Answer sheets
Soft clean eraser
Soft pencil (type B or HB is recommended)

TIME 1 hour 20 minutes

INSTRUCTIONS TO CANDIDATES

Write your name, Centre number and candidate number in the spaces at the top of this page.
Write these details on your answer sheet if they are not already printed.

Do not open this booklet until you are told to do so.

There are eighty questions in this paper.

Answer all questions.

Mark your answers on the separate answer sheet. Use a pencil.

You may write on the question paper, but you must mark your answers in pencil on the answer
sheet. You will have no extra time for this, so you must finish in one hour and twenty minutes.

At the end of the test, hand in both the question paper and the answer sheet.

INFORMATION FOR CANDIDATES

Each question in this paper carries one mark.

This question paper consists of 12 printed pages.
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2

For questions 1-8, match the examples of teachers’ classroom language with their purposes
listed A-l.

Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

Purposes
A giving feedback
B eliciting language
C organising a mingling activity
D asking for clarification
E drilling

-

setting up pairwork
G managing a jigsaw task
H dictating

| concept checking

Teachers’ classroom language

1 It's a person who checks your ticket on the train. Does anyone know the name of this job?
2 Listen and repeat after me: | always eat eggs for breakfast.
3 Look at this sentence: I've just broken my computer. Did | break the computer a long time

ago, or a short time ago?

4 Good, Marek. You used the new vocabulary very well.

5 This part of the class, read section A, and this part, read section B, and the rest of you,
read section C.

6 Listen and write what you hear: Last summer | went camping for the first time.
7 Stand up and ask your questions to as many people as you can in five minutes.
8 Sorry Maria, | don’t understand. Did you come to school by train or bus?
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For questions 9-16, match the teacher’s instructions to an elementary class with the teacher trainer’s
comments listed A-l.

Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

10

11

12

13

14

15

16

Teacher’s instructions

Compare your answers with what the others have written down. Oh, first you should get into
groups.

Today, we’re going to learn some functional exponents — they’re on the syllabus.

Can’t you get it right, just for a change? Come on, you two!

Write the essay tonight and hand it in tomorrow, please.

Now we’re going to move onto the role-play on page 7. Read the instructions and start
when you’re ready. OK, off you go!

Can anybody tell me the answer to number 1?

Right, could you all turn to page 72. Oris it 627 Wait a minute, I'll just look... It's 52. Sorry.

Sorry, no more time for questions. We need to move on. We've got a lot to get through this
morning.

Teacher trainer’s comments

| don’t think you’ve allowed them enough time — check that they don’t have any other homework
to do.

You need to think before you speak, and decide on the order you want the class to do things in.

Don’t be in such a hurry to start new work — it's more important for students to understand what
they’ve done so far.

Check references in your lesson plan in advance, not while you're giving the instructions.

Try to avoid repeating yourself — it doesn’t necessarily make students understand instructions
any better.

I's better to nominate a particular student, rather than asking the whole class, in order to give the
weaker ones a chance.

Your students won’t understand such technical language — it would be better to paraphrase it.
You shouldn'’t really speak to students like that — it sounds rude.

Always check students have understood your instructions. A demonstration of the activity is also
a good idea.

[Turn over
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For questions 17-23, read the transcript in which the teacher asks a student to talk about a picture.
Answer the questions about the student’s use of language by choosing the correct option A, B or C.

Mark the correct letter (A, B or C) on your answer sheet.

Teacher: Anna, here are your two pictures. They show people playing games. I'd like
you to compare and contrast these pictures, and say how you feel about

games like these.

Anna: Well, they are both pictures of people playing games, as you said. In the first line 4
picture there are some old men playing cards at a table outside a café, | think.
They look very ... how to say ... concentrated in, | mean, on what they are line 6
doing. Some of the men are not playing but just watching what the others are
doing. The second picture shows some boys, some teenagers playing kind of line 8
... games in a ... | think that you call it an amusement arcade. Actually they line 9
look as if they are enjoying themselves. | quite like playing these games too,
but | don'’t like playing cards so much. | sometimes play with my grandmother,
though. line 12

Teacher: Thank you, Anna.

Adapted from First Certificate Gold: Exam Maximiser by Acklam R. and Burgess S. Longman, 2000
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17

18

19

20

21

22

23

Why does Anna say ‘as you said’ in line 4?

A toremind the teacher of a previous topic
B to show thatitisn’'t her own idea
C to give areason for her next statement

Anna says ‘how to say’ in line 6 because

A she is describing the way the men are speaking.
B she wants to give herself some time to think.
C she doesn’t know whether to continue her description.

Why does Anna say ‘I mean’ in line 6?

A She is showing what the players intend to do.
B She wants to emphasise her opinion.
C She is correcting herself.

Anna uses ‘kind of’ in line 8 because

A she intends to say which type of game they are playing.
B she is describing the teenagers themselves.
C sheis not sure what language to use.

Why does Anna stop herself in line 9 and complete her sentence in a different way?

A She has remembered the language she needs.
B She realises that she has used the wrong structure.
C She wants to start talking about a new idea.

Anna uses ‘Actually’ in line 9 in order to

A involve her listener more fully.
B give an objective opinion of the situation.
C add a little more to the description.

Anna uses ‘though’ in line 12 to show that this sentence

A s in contrast to the one before.
B refers to something she does regularly.
C describes something very important to her.

[Turn over
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For questions 24-30, match the teacher’s instructions with the activities that the class is doing
listed A-H.

Mark the correct letter (A-H) on your answer sheet.

There is one extra option which you do not need to use.

Teacher’s instructions

24 Right, now everybody, please pass your paper to the person on your left. Then read and
reply to the message.

25 The man gives lots of reasons why he is late. Write down three of them.

26 OK, now you Paola. Tell us about your family — your parents and brothers and sisters.

27 Don’t forget to take your coursebook with you — the Useful Language section on reports is
very good.

28 OK, now, all the Student Bs, listen very carefully, as you have to give detailed feedback on

your partner’s story.

29 OK everybody, repeat after the tape.

30 Jacques, turn away from Brigitte so you can’t see her text.
Activities
A The teacher is doing a fluency activity with an advanced class.
B The teacher is giving a written homework task to an advanced class.
C The teacher is doing a jigsaw-reading task with an intermediate class.
D The teacher is doing a classroom writing activity with an intermediate class.
E The teacher is doing a word-building activity with an intermediate class.
F The teacher is doing a listening comprehension task with an intermediate class.
G The teacher is doing a fluency activity with a low-level class.
H The teacher is doing a pronunciation activity with a low-level class.
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For questions 31-40, match the circled mistakes in the student composition with the types of mistake
listed A, B, C or D.

Mark the correct letter (A, B, C or D) on your answer sheet.

You need to use some options more than once.

31

32

33

34

35

36

37

38

39

40

Student composition

People like (to live in specail places) They prefer to design

there own house, ) not live in an old house. I always think

about design my own house) in the future.

Every day (I have new idea) I don't know which idea I

should (use, one of my ideas) is a house on the beach.

First of all, T would like the house (to be long way) from

the city. I also(want it being big ) and strong. That way

T can relax(and to have fun) Secondly, the design of

the living room is very important. I want a big screen

TV (with an exellent sound system:

Rest of the house will) be empty for future plans.

255

Types of mistake

articles

spelling

punctuation

verb forms
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For questions 41-46, match the classroom management problems a teacher is experiencing while
doing group project work with the solutions listed A-G.

Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

41

42

43

44

45

46

o o W >

m

Classroom management problems

Weaker students are relying on stronger students and not participating.

Students are copying directly from the internet and books.

Some groups are not working quickly enough.

Some students are relying on the teacher to correct work as they are doing it.

Some groups are spending all their time on the content of their text and are not thinking
about how it looks.

Some students appear uninterested in the subject of their project.

Classroom management solutions

Make sure that all students have a clear role within the group.

Remind students that marks will be given for paragraphing and layout.

Tell students that they are responsible for the process of checking and editing language.
Allow students to choose their own topic.

Teach students some useful exponents of classroom language.

Explain to students the importance of trying to use their own words in their writing.

Set time limits and deadlines for completing stages of the project.
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For questions 47-56, match what the teacher knows with the types of teaching knowledge listed A-E.

Mark the correct letter (A-E) on your answer sheet.

You need to use some options more than once.

47

48

49

50

51

52

53

54

55

56

Types of teaching knowledge

A linguistic

B  pedagogical
C psychological
D

cross-cultural

m

technological

What the teacher knows

the importance of respecting differences between people from all national and racial groups

theories of how memory works

the importance to language learners of feeling confident and independent

all areas of the target language

how multi-media resources work

how to use a variety of techniques, strategies and tasks as teaching tools

the fact that motivation is a factor in learning

a range of methodologies and types of instruction

the communicative value of style and register

the fact that regular revision must be built into lessons by the teacher

[Turn over
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For questions 57-64, match the features of interaction patterns with the ways teachers interact with
students listed A, B or C.

Mark the correct letter (A, B or C) on your answer sheet.

57

58

59

60

61

62

63

64

Ways teachers interact with students

A teaching from the front of the class
B teaching by moving around the classroom

C both A and B

Features of interaction patterns

This makes the teacher the focus of attention for everyone.

This allows the teacher to maintain eye contact with all the students.

This can improve rapport with the class.

This allows the teacher to monitor the quality of individual students’ work.

This is more appropriate for introducing language.

This helps the teacher to maintain discipline.

This allows the teacher to check whether individual students are paying attention.

This can give shy students the confidence to ask questions.
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For questions 65-70, look at the situations in which a teacher needs to correct students and at the
possible correction strategies.

Two of the correction strategies are appropriate in each situation. One of the correction strategies is
NOT appropriate.

Mark the correction strategy (A, B or C) which is NOT appropriate on your answer sheet.

65

66

67

68

69

70

When you are conducting an individual drill of a new structure, one student finds the
pronunciation very difficult.

A Without saying it again yourself, ask the student to keep repeating it.
B Model it for the student and suggest he practises at home.
C Ask another student to say it and then ask the first student to try again.

You hear one student using target language incorrectly during a controlled practice pairwork
activity, while other students are using the language appropriately.

A Prompt the student to correct the language herself.
B Repeat the language correctly for the student to say after you.
C Stop the activity and explain the point again to the class.

During a role-play a student makes a mistake but his partner understands what he means.

A Interrupt the role-play and make sure the student corrects the mistake.
B Ignore the mistake; the pair have used a lot of good language too.
C Make a note of the mistake to give to the student later.

During an open-pair demonstration of an activity, a student stops because she cannot
remember a key word which has been covered in a recent class.

A Ask if anyone in the class can supply the word.
B Write the word on the board and say it out loud.
C Tell the student that it is not important and to carry on.

The first piece of writing from a new student is full of basic mistakes.

A Focus on two important areas and correct only those mistakes for the student.
B Say that it is disappointing to see so many mistakes, and ask the student to re-do it.
C Underline the most serious mistakes and ask the student to rewrite it for homework.

Students in a large, intermediate class are writing a short dialogue to practise telephone
language, but many of them are making the same mistakes.

A Walk round the class monitoring, and correcting each pair’s dialogue.

B Stop the class and clarify the language areas they are having problems with.

C Look at the common mistakes with the class at the end of the activity and ask them to
correct their dialogues.
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For questions 71-80, match the learner comments on feedback with the types of feedback on oral
work listed A-E.

Mark the correct letter (A-E) on your answer sheet.

You need to use some options more than once.

71

72

73

74

75

76

77

78

79

80

Types of feedback on oral work

peer feedback
giving a grade
echo-correction

using facial expressions

m O O W >

praise

Learner comments on feedback

At first it seemed strange when the teacher repeated my mistake. But now I think it's a great
way to help me put it right myself.

I know immediately when I've made a mistake — | only have to look at my teacher!

Sometimes you learn as much from other students’ comments as from the teacher’s.

It's nice to be told you’ve done the task well. It makes you feel more positive towards the
teacher.

I need to know what my level is, so that | can improve on it another time.

As it might be us getting the comments next time, we’re usually careful to say positive things
about each other’s work.

The teacher tries to say nice things about everybody’s language, but you can see it’s quite
difficult with some students!

| started to say persons, not people but when | saw the teacher’s reaction, | quickly corrected
myself.

My parents want to check whether I’'m making progress or not, so | need to show them
something to prove that I'm doing well.

The teacher’s voice goes up a bit when he says it, almost like a question, and | always know
what he means.
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Use a pencil. 23 52 -

Mark ONE letter for each question. 24 53 [ ]

25 54 [ ]

26 55 [

27 56 [ |

Rub out any answer you wish to 28 57 [

change with an eraser. 29 58 -

1 30 59 [ ]

2 31 60 [ ]

3 32 61 -

4 33 62 -

5 34 63 -

6 35 64 [ ]

7 36 65 [ ]

8 37 66 [ ]

9 38 67 -

10 39 68 [ |

1 40 69 [

12 41 70 [ ]

13 42 71 [ ]

14 43 72 [ ]

15 44 73 [ ]

16 45 74 [

17 46 75 [

18 47 76 [ ]

19 48 77 [ ]

20 49 78 [ ]

21 50 79 [

22 51 80 [ ]

- - |
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TKT Module 3 Answer Key

Question Answer Question Answer
1 B 41 A
2 E 42 F
3 I 43 G
4 A 44 C
5 G 45 B
6 H 46 D
7 C 47 D
8 D 48 C
9 B 49 C
10 G 50 A
11 H 51 E
12 A 52 B
13 1 53 C
14 F 54 B
15 D 55 A
16 C 56 B
17 B 57 A
18 B 58 A
19 C 59 C
20 C 60 B
21 A 61 A
22 C 62 C
23 A 63 C
24 D 64 B
25 F 65 A
26 G 66 C
27 B 67 A
28 A 68 C
29 H 69 B
30 C 70 A
31 B 71 C
32 B 72 D
33 D 73 A
34 A 74 E
35 C 75 B
36 A 76 A
37 D 77 E
38 D 78 D
39 B 79 B
40 A 80 C
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For questions 1 — 6, look at the teaching activities and the three sentences listed A, B and C.
Two of the sentences are appropriate to the teaching activity. One of the sentences is NOT.

Mark the letter of the sentence (A, B or C) which is NOT appropriate to the teaching activity on your
answer sheet.

1 conveying meaning

A So pedestrian collocates with crossing.
B Soif he feels cheerful, he’s happy, OK?
C So acathedral is like a large church.

2 eliciting

A Could you remind me what’s happened in the story so far?
B Could you put down your pens and listen to the story, please?
C Could you tell me the names of the three characters in the story?

3 prompting

A Mmm ... yes ... that's right, homework is due in tomorrow, please.
B Afootballer ... a boxer ... a dancer ... So for someone who plays golf?
C Good try. Think of another animal which likes to look for food at night.

4 providing a reason for doing a task

A This task will help you to practise the adjectives we looked at last week.
B This task is the kind of task you'll be doing in the school-leaving exam.
C Do your best on this task. Ask me if anything in it is unclear.

5 giving an instruction

A Take two minutes to write down as many questions as you can.
B OK, so can you finish please in two minutes’ time.
C This video clip lasts for two minutes.

6 asking learners to read for gist

A Read the text for a minute and then tell me the main idea.
B Read the text and tell me the meaning of the words on the board.
C Read the text and tell me if the writer agrees with the idea of recycling.
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For questions 7 — 13, match the following examples of a teacher’s language used with a class of
elementary learners with a trainer’'s comments listed A — H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Teacher’s language

7 Ana, Lucie, please stop talking. Ok, everyone, please give me all your attention now!
8 Oh look, class. Can you see the rainbow? Isn’t it beautiful?
9 Paolo, can you explain to us all what a fridge is?
10 We need to get rid of two things from this list. Which would you eliminate, An-Ju?
11 You don’t seem to be trying very hard with your writing today. Let’s practise our song
instead.
12 You're doing well. But let’s see which pair is the first to label all the pictures.
13 My other class did much better in the progress test.
Trainer’s comments
A It's better not to nominate at the beginning of a question so all the learners pay attention.
B You should try to give formative feedback.
C Ringing a bell or clapping your hands can be a good way to make the class listen.
D | like the way you encouraged the learners to try harder.
E It's a good idea to use what’'s happening around you to teach some new vocabulary.
F Your instructions were not always given in the most logical order.
G It was sensible to change task in the circumstances.
H Make sure you keep the lexis in your instructions at an appropriate level.
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For questions 14 — 19, look at the teacher’s actions and the three instructions the teacher gave
listed A, B and C. Choose the instruction which came first.

Choose the instruction which followed the teacher’s action.

Mark the correct letter (A, B or C) on your answer sheet.

14 The teacher handed out a questionnaire so learners could find out about their partner.
The first instruction was

A Work in small groups and compare your answers.
B Ask and answer questions with your partner to complete the questionnaire.
C How many people had the same answers?

15 The teacher wrote We've never met before,  on the board.
The first instruction was

A Listen We've never met before, have we?
B Katja, please repeat my sentence.
C Say it with falling intonation on the question tag.

16 The teacher asked the learners in small groups to write ten questions for a questionnaire

about the reading habits of the class.
The first instruction was

A Choose the five most interesting questions your group has written.
B Summarise what you found out about another group’s reading habits.
C Work with someone from another group and ask your five questions.

17 The teacher wrote the topic for the class debate on the board.
The first instruction was

A Go to the left of the room if you agree with the statement and to the right if you
disagree.

B Put your hand up if you have changed your opinion since you heard both sides of the
argument.

C Brainstorm your arguments and anticipate the arguments of the other side.

18 The teacher collected several objects from around the classroom and she put them in a bag.
The first instruction was

A Describe it but do not say the name of the object.
B Andre, put your hand in the bag and touch one of the objects.
C Write the adjectives that describe the object.
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The teacher wanted to elicit some adverbs by miming some actions.
The first instruction was

A Mime an action and your partner has to say if you're doing it patiently or impatiently.
B Do you think | was waiting patiently?
C Tell your partner which action you think | was miming.
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For questions 20 — 26, match the examples of Learner 2’s language with the functions listed A — H.
Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Functions

correcting

A

B  stating intention
C predicting

D complaining

E expressing obligation
F  giving permission

G warning

H disagreeing

Examples of learners’ language

20 Learner 1: I've got Friday written down here.

Learner 2: That’s right, we're supposed to hand it in by 12:00.

21 Learner 1: I've got ski for number 6. Have you?

Learner 2: Surely it can’t be if it comes after enjoy?

22 Learner 1: Do you think we’ve spelled everything correctly?

Learner 2: I'm going to check in a dictionary this evening.

23 Learner 1: | forgot to bring my homework in again.

Learner 2: Oh, the teacher won’t mind.

24 Learner 1: We aren’t allowed to go home until 4.

Learner 2: That’s such a silly rule.
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26

Learner 1: So you're getting married next Friday, | hear?

Learner 2: Actually, the Friday after.

Learner 1: Can | borrow your grammar book this evening?

Learner 2: That’s fine, but can you give it back to me tomorrow?
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For questions 27 — 33, look at the incomplete statements about functions of learner language and the
three options for completing them listed A, B and C.

Two of the options complete the statements correctly. One option does NOT.

Mark the letter (A, B or C) which does NOT complete the statement correctly on your answer sheet.

27

28

29

30

31

32

In order to do an information gap task, learners usually need to

A ask questions.
B express disagreement.
C share knowledge.

In order to do a group ranking task, learners usually need to

A make guesses.
B give opinions.
C express agreement.

In order to prepare a poster together, learners usually need to

A negotiate roles.
B express preferences.
C make predictions.

In order to categorise some vocabulary into groups, learners usually need to

A compare and contrast.
B narrate.
C express doubt.

In order to role play a job interview, learners usually need to

A  offer corrections.
B ask for information.
C give reasons.

In order to label a picture of a house with rooms and furniture in pairs, learners usually need
to

A offer suggestions.
B describe a process.
C express certainty.
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In order to do peer evaluation on homework, learners usually need to

A negotiate.
B express ideas.
C give clarification.
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For questions 34 — 40, match the error in each line of the learner’s writing to the types of error listed
A, B and C.

Mark the correct letter (A, B or C) on your answer sheet.

You will need to use each option at least once.

Types of error

A articles
B  pronouns

C  prepositions

Learner’s writing

34 The classmate | will describe to you is a bit smaller than I.

35 He has a brown hair and blue eyes and wears glasses

36 but he doesn't like it when anyone reminds that he is small.
37 He loves maths and plays lots of sport in the weekend.

38 He has a brother and a ten year old sister who name is Flora.
39 He has many friends and is very good for organising parties.
40 He is in his last year at school and he is in same class as me.
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For questions 41 — 47, look at the following situations and three possible teacher actions listed
A, BandC.

Choose the most appropriate action for each situation.

Mark the correct letter (A, B or C) on your answer sheet.

41 The teacher wants to build good rapport in her new elementary class.

A She gives the class some extra irregular verbs to learn for homework.
B She makes an effort to learn all the learners’ names.
C She decides to ask the best learner in the class to be teacher for a lesson.

42 The teacher has a wide range of levels in her class and she wants to make sure they all
make progress.

A She aims her lessons at the middle of her class.
B She teaches lessons for weaker, average and stronger learners in turn.
C She provides different activities for weaker and stronger learners.

43 The teacher wants to encourage cooperative learning.

A He sets the class a project to plan and produce a class magazine.
B He asks each member of the class to do a short talk to the other learners.
C He goes to the library with his class to practise using reference materials.

44 The teacher wants to set some rules for classroom behaviour with a new class.

A Learners and teacher spend time discussing and agreeing on a learning contract.

B The teacher tells her learners that she expects them to use English outside the
classroom.

C The teacher gives extra work to learners who do not follow her rules.

45 The teacher wants to make sure that quieter learners have the chance to speak.

A He has regular lessons where more dominant learners are not allowed to speak.
B He nominates who he wishes to answer questions.
C He puts learners in pairs where there is one quieter and one noisier person.

46 The teacher wants to make sure that learners understand instructions for a paired role play
activity.

A She gives feedback after learners do the activity in closed pairs.
B She asks if the learners understood everything after giving the instructions.
C She asks a strong pair to demonstrate the activity in an open pair.

275



47

13

The teacher wants to settle the class after a mingling activity in which the learners discussed
their favourite sports.

A She makes learners call out all the words they can think of in the lexical set of sport.

B She asks each learner to write down one interesting thing they learnt during the activity.

C She organises a competition in which learners in one team mime sports for the other
team to guess.
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For questions 48 — 54, match the learners’ comments with the teacher trainers’ comments
listed A—H.

Mark the correct letter (A — H) on your answer sheet.

There is one extra option which you do not need to use.

Teacher trainers’ comments

A Tryto vary the order and type of activities you use in your classroom.

B Remember to listen carefully to how the learners say things, they may be
giving suitable alternatives and should be encouraged.

C Consider collecting in some of the work the learners have done to mark
outside class time.

D Make sure you include materials and activities which are useful to everyone.

E Introduce a system where you give all members of the class a chance to
participate.

F Encourage your learners to suggest or bring in material they would like to use
in class.

G Create a supportive atmosphere where learners see making mistakes as part
of the learning process.

H If you have a lot of information you want to give the learners, consider putting
it on a handout which you could photocopy for them.
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49

50

51

52

53

54

15

Learners’ comments

We like listening to songs but the ones in the book aren’t very good. No one wants to
listen to them or sing them.

There are some learners who are planning to do an exam soon and the teacher only
focuses on the language they need.

The teacher spends a lot of time writing things up on the board and then we all have to
copy it down.

| don’t like talking in front of everyone else because | know their English is better than
mine.

The tasks are all good but it gets a bit boring sometimes to learn something new, then
practise it with a writing exercise, and then read something.

| realise it's important that we know the answers but | think we spend too much time
correcting exercises every day.

The teacher just reads the answers from the book, he doesn’t accept any different answers

that we suggest.
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For questions 55 — 61, match the trainer's comments with the teacher’s role as a language resource
listed A, B and C.

Mark the correct letter (A, B or C) on your answer sheet.

You will need to use each option at least once.

55

56

57

58

59

60

61

Teacher’s role as a language
resource

A clarifying meaning

B  correcting

C contextualising

Trainer’s comments

It will be more memorable if you encourage learners to write sentences using the new
words.

If a learner is enthusiastically telling a story don’t interrupt him to ask him to rephrase
things that aren’t clear, but discuss the points later.

It was good that you encouraged the learners to proofread their written stories before
handing them in to you.

| liked the way you used concept questions to show the differences between two tenses.

It's better to use a coloured code with written work because learners remember what they
find out themselves.

A good way of focusing on the passive is to ask learners to underline examples in a text.

It can be helpful to remind learners to notice any affixes in unfamiliar words.
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For questions 62 — 67, choose the best option (A, B or C) to complete each statement about ways of
grouping learners.

Mark the correct letter (A, B or C) on your answer sheet.

62 The teacher moves from choral drilling to group drilling to individual drilling of a structure
because

A she wants to build learners’ confidence when using the structure.
B she wants everyone to understand the use of the structure.
C the structure is easily confused with the learners’ L1.

63 Before learners start a paired feedback activity the teacher tells them they will give peer
feedback afterwards because

A she wants learners to listen carefully to each other.
B she wants to introduce learner independence.
C different learners will produce different errors.

64 After planning a writing task as a whole class, the teacher asks the learners to write the first
paragraph on their own because

A she wants to check that they use their own ideas.
B she wants to make sure all learners attempt the task.
C she wants stronger learners to write a longer text.

65 The teacher puts learners into mixed-ability groups to do a grammar exercise because

A she wants the learners to get to know each other better.
B stronger learners may benefit from explaining the answers.
C the grammar structure is new to all learners.

66 The teacher puts learners of similar ability into small groups to do a gap-fill task because

A she wants weaker learners to work out the answers for themselves.
B she wants all the groups to finish at the same time.
C she doesn’t want learners to be aware of differences in ability.

67 The teacher asks each of the learners who are working on a project together to do part of

the project presentation because

A speaking ability varies from learner to learner.
B some learners lack confidence.
C she wants to encourage a sense of responsibility among learners.
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For questions 68 — 73, match the method of correction with the teacher’s purpose (A — G).

Mark the correct letter (A — G) on your answer sheet.

There is one extra option which you do not need to use.

68

69

70

71

72

73

Teacher’s purpose

A to encourage the use of peer feedback
B to give the class an understanding of the natural order
C to provide a quick way of checking an exercise for the whole class

D to help a learner with a language difficulty that is not common to the
whole class

E toremind learners of the pattern of sentence stress
F  to signal in an oral activity that a learner has used the wrong word

G to develop learners’ ability to edit and proofread their own work

Method of correction

The teacher underlines but does not correct mistakes on each learner’s written dialogue.

The teacher claps out for the class a regular rhythm while repeating a line from a dialogue.

The teacher echo-corrects a learner’s question.

The teacher arranges to give individual feedback with a learner.

The learners exchange written work before it is given to the teacher for marking.

The learners shout out the answers to a true-false exercise and the teacher writes the
correct answer on the board.
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For questions 74 — 80, match the teacher’s feedback comments with the feedback focus on writing
listed A - D.

Mark the correct letter (A — D) on your answer sheet.

You will need to use each option at least once.

74

75

76

77

78

79

80

Feedback focus

A  organisation
B accuracy

C range

D register

Teacher’s comments

Don’t you think your email would sound better if you used some contractions — like I'm
instead of | am?

| like this letter of application a lot. It includes all the right information. Can you find a good
place to start another paragraph? This one is quite long and the reader might get lost.

| think the manager would be impressed by this letter but can you check the word order in
the request?

Next time you write a formal email like this it's a good idea to start by saying why you'’re
writing — don’t leave that until the end.

This letter uses a lot of good language but your English friend won’t be sure if your job at
the supermarket is permanent or temporary. Look at the verb form again.

This story is really interesting. There’s a nice introduction and it's quite simple and easy to
understand but you could have used more past tenses because we’'ve done more than the
past simple this term. Look back at units 3 and 4 in the course book.

I's quite difficult to follow this essay because you’ve put some of the advantages in with
the disadvantages. Make notes before you write your next one.
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